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ABSTRACT OF THE DOCTORAL PROJECT
Program Evaluation on the Kids First Program
by
Katherine E. Yamauchi
Doctor of Psychology, Graduate Program in Psychology
Loma Linda University, September 2020
Dr. Cameron Neece, Chairperson

This study is a program evaluation of the Kids First program, an eight-week
psychoeducation program, on parents and children who have experienced a divorce
and/or separation. This study was conducted to assess the usefulness of specific program
interventions as it relates to parental insight, co-parenting, and child adjustment. A
descriptive analysis was conducted to examine results of the evaluations. Results
indicated over 85% of the sample rated program satisfaction as moderately or very
valuable, suggesting parents gained some knowledge and saw value in the program.
Results also endorsed 95% of parents moderately or highly valued the effectiveness of the
program’s presentation methods, suggesting the program presented material in an
effective, comprehensible manner. It was concluded that a majority parents reported
increased knowledge of effective co-parenting strategies and of personal
insight/responsibility following program participation. However, results were
inconsistent regarding parents’ communication with their child and awareness of their
child’s adjustment post-intervention. These findings suggest future research should be
studied to fully identify and address the needs of the children and parents as they
correlate with each other.
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CHAPTER ONE
LITERATURE REVIEW

As with any significant life change, family divorce can greatly impact both
children and parents. Children are often introduced to the stressors of adapting to new
living situations and routines, new schools, loss of family and friends, an increase in
parental conflict, and custody issues. Arkes (2015) found that children are even affected
by the disruption process at least two to four years prior to the disruption. As a result,
children are at a greater risk for experiencing emotional and behavioral issues (Amato,
2010; Dreman, 2000). Parental divorce is associated with poor academic achievement
(Arkes, 2015), low self-esteem (Kim, 2011), psychological distress, delinquency,
recidivism, substance use and risky sexual behavior (Kleinsorge & Covitz, 2012),
depression and suicidal behavior, interpersonal problems (Amato, 2010), as well as
changes in the frequency and effectiveness of coping strategies as a function of time from
divorce (Dreman, 2000). However a majority of the literature suggests that there are
minimal long-term effects of divorce on children, with most adjustment difficulties
resolving within two to three years after the divorce and three to five years after a
remarriage (Kleinsorge & Covitz, 2012). With the timing of intervention essential in
minimizing these negative effectives, it is important to intervene as early as feasible.
Therefore it is essential to consider all contributing factors when evaluating the impact of
divorce on children as well as early intervention in hopes of helping them effectively
cope with such change within their family.
What was once an unseen circumstance within most family households is now
becoming an ever-present life cycle event that many families are experiencing today. In
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the early 1960’s, almost 90% of children spent their childhood and adolescence in homes
with two biological, married parents (Hetherington & Stanley-Hagan, 1999). During this
period, the literature and research on families experiencing divorce were based on the
deficit model and therefore followed two approaches. First it was assumed that a twoparent family structure is necessary for successful child socialization and that the absence
of the father would have serious adverse consequences, especially for boys and that
divorce is a traumatic event that has severe and enduring deleterious effects on children’s
adjustment (Hetherington & Stanley-Hagan, 1999). However, Marotz-Baden, Adams,
Bueche, Munro, and Munro (1979) questioned whether it is a family form or familial
process that are more likely to contribute to positive person and social development.
As more research regarding this model came into play, it appeared that many of
the studies were not representative of the samples. Not only did these studies not address
mediating and moderating factors but they also did not take into consideration other
variables that may be influencing the outcome of child adjustment post-divorce. Many of
these studies neglected to account for factors that are associated with divorce such as
reduced financial well-being, relocation, alternate housing situations, and changes in
school and peer relationships. Fortunately as these limitations were addressed, there was
a shift in thinking. Studies started focusing on diversity in patterns of adjustment and
changes over time in adjusting to divorce as well as on interactions among individuals,
family, and extrafamilial factors that undermine or support the adjustment of children as
they cope with conflict, separation and loss, and the changes and challenges in their new
family situation (Hetherington & Stanley-Hagan, 1999).
Eventually, research began looking at new measures and methods in observing
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and treating the effects of divorce from the family systems models (Goldman & Coane,
1977; Hirschfeld & Wittenborn, 2016; Kaplan, 1977; Lebow & Rekart, 2007; Smith,
2016; Spillane-Grieco, 2000) including looking at risk and resiliency (Barnes, 1999;
Hetherington & Stanley-Hagan, 1999; Pedro-Carroll, 2005; Rowe, Zimmer-Gembeck, &
Hood, 2016; Strohschein, 2005), addressing the legal components (Demby, 2016;
Ranieri, Molgora, Tamanza, & Emery, 2016; Zimmerman, 2016), and incorporating other
therapeutic modalities such as individual therapy (Jordan, 2016). In particular, family
therapies and play therapy have been used to treat younger children (Hirschfeld &
Wittenborn, 2016). Cognitive behavioral therapies are an effective treatment with high
conflict families by focusing on more positive thoughts (Spillane-Grieco, 2000). In
addressing the legal aspects of divorce, literature has focused on how to assist the family
as a whole and not each individual member (Ranieri et al., 2016) as it addresses the
effectiveness of dissolution in the legal process (Bing, Nelson, & Wesolowski, 2009).

Impact of Divorce on Families and Children
A solid parental alliance provides a foundation of consistency and support within
the co-parenting system that promotes the child’s emotional security (Camisasca,
Miragoli, Caravita, & Di Blasio, 2015). However, high levels of hostile-competitive coparenting are likely to cause distress, uncertainty, and hypervigilance in the child. Given
that ending a marriage is understandably a difficult life transition for adults, divorcing
parents who are dealing with their own stress, emotionality, and adjustments may not be
available to assist their children through this difficult time. Without additional support,
children may be ill equipped to manage negative feelings, such as anger, guilt, sadness,
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and confusion, which may also impair their ability to master developmental milestones
associated with their academic, social, and psychological development (Abel, ChungCanine, & Broussard, 2013).

Psychological Impact
Children can experience a wide array of psychological issues following parental
divorce and therefore may have difficulty managing their emotions. Children may react
with shock, distress, and confusion following divorce, which can lead to symptoms of
depression and anxiety. Some children develop negative cognitions, personalization/selfblame, and overgeneralization. Often times, children feel torn between their feelings of
love and loyalty towards their parents and their confusion and anger over the separation
(Abel et al., 2013). Similarly, adolescents who felt caught between parents were strongly
associated with higher levels of depression, anxiety, and delinquent behaviors. (LaGraff,
Stolz, & Brandon, 2015). Kurtz (1994) noted that self-esteem and self-efficacy may be
affected negatively by perceived guilt and blame in the aftermath of divorce.

Behavioral Impact
Bing, Nelson, and Wesolowski (2009) found that high-conflict marriages and
divorces were associated with symptoms of conduct disorders, antisocial behaviors,
difficulty relating to peers, difficulty with authority figures, and academic and
achievement problems. Similarly, common reactions to divorce among elementary
school-aged children include behavioral problems such as anger and conduct disorders as
well as academic concerns such as an inability to focus and follow direction (Abel et al.,
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2013). Problems in the quality of the emotional relationship between parent and child and
in the style of parents’ management of the child are associated with child misbehavior
and adjustment problems (Whiteside, 1998).

Positive Impact
In some instances, children may incorporate positive thoughts and beliefs
associated with the divorce. Often times, these children have been engulfed in fighting,
negativity, and conflict for an extended period of time. However once their parents are
divorced, there brings about a sense of relief. Children may associate positive cognitions
such as positive self-regard, personal control, optimism (i.e. “They may be happier now
that they’re not married”), and positive thoughts (i.e. “My parents won’t always be so
mad at each other”).

Legal Impact
Bing et al. (2009) identified that families experiencing a higher level of conflict
(measured by level of court involvement) displayed more family conflict or
maladjustment, less favorable divorce conditions, reduced child coping ability, and less
positive divorce resolution. Specifically, they categorized the varying levels of legal
involvement as: dissolution (full agreement), divorce with minimal litigation (minimal
disagreement; no court hearings), divorce with moderate litigation (referred for
mediation), and divorce with high litigation (property hearing, custody investigation, or
both). For families experiencing dissolution, they exhibited less conflict and dysfunction,
greater positive resolution, more favorable divorce environment, and better coping
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abilities for the child. In addition, children showed better adjustment pertaining to
reduced aggression and fewer academic issues. These families displayed more positive
parental relationships and greater positive support of each other. Parents also endorsed a
greater acceptance for their ex-spouse, as well as being able to come to an agreement on
responsibilities, decision-making, and support for their children. However it is important
to note that these outcomes may vary depending on parenting styles prior to the conflict
and/or divorce. This mediating variable may account for the degree of marital conflict,
which would impact the level of legal involvement. As a result, parenting styles and
personalities may contribute to the child’s outcome in addition to the legal impact.

Influencing Factors

Mediating Variables
There are often certain factors that may explain the relationship between parental
divorce and child behaviors. Children are more likely to exhibit behavior problems after
the divorce if their post-divorce home environment was less supportive and stimulating,
their mother was less sensitive and more depressed, and their household income was
lower (Weaver & Schofield, 2015). LaGraff, Stolz, and Brandon (2015) also found that
socioeconomic status (SES) has been identified as a mediating mechanism that increases
the risk of poor child well-being. In many instances, the environment within the home
drastically changes with daily routines deteriorating and parents’ inability to offer
sufficient emotional support. Because both parents and children are dealing with their
own issues regarding the changes, there is less facilitation of cognitive and social
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stimulation. In addition, preschool children’s responses are mediated by limited cognitive
and social competencies (Dreman, 2000) such that children whom are younger at the time
of divorce maintain better long-term adjustment due to lack of memory regarding the
divorce event. On the other hand, negative marital problem solving and low ratings of
parenting alliance by mothers were associated with increasingly negative child behaviors
only for older children, which may indicate that these children are more likely to be
drawn into marital tensions (Floyd, Gilliom, & Costigan, 1998). Lastly, Floyd et al.,
(1998) found that parenting alliance mediated the effects of marital quality on parenting
experiences in that it affected parenting confidence and parent-child interactions largely
because of its affect on the parents’ ability to act as an effective parenting team.

Moderating Variables
In addition to mediating variables, there may be moderating factors that affect the
strength of the relationship between parental divorce and child behaviors. Weaver and
Schofield (2015) found that family income such that children from families with higher
incomes prior to the separation had fewer internalizing problems than children from
families with lower incomes prior to the separation. In many cases, these families had
lower education, fewer community resources, and neighborhood crime. Especially for
families with fewer financial resources, this projected a lack of buffer against
maladaptive consequences for children following divorce.

Protective Factors
Especially with the high conflict environment children are exposed to throughout
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parental separation and divorce, maintaining stable parenting can assist children in
dealing with the impact of divorce. Lamela & Figueiredo, (2011) found that parenting
dyads that used emotional and cognitive negotiation strategies during marriage continued
to applying them after divorce, more specifically in co-parenting interactions that are, for
the majority of divorced parents, the only sphere of contact between ex-spouses. In
addition, Weaver and Schofield (2015) identified that good parenting after divorce had
positive effects for children by suggesting that mothers’ good parenting before the
divorce also predicted better and more rapid adjustment for children. Weaver and
Schofield (2015) determined that higher IQ scores for children buffered the effects of
divorce on internalizing problems as well as the rate of decrease in externalizing
behaviors.
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CHAPTER TWO
TREATMENT INTERVENTIONS

There are various forms of treatment that can be helpful in working with children
who experience parental divorce. Both formal and informal support sources can be
utilized to assist a child in coping more effectively. Children may utilize informal sources
of support such as friends and/or family. Other times, more formal sources of support
may be needed including counseling services, therapy, and peer support groups.
Specifically with these formal sources, peer support is one of the most valued sources for
children. Particularly when working with children, younger children benefit more with
opportunities for distraction versus older children, who benefit from discussion-based
sources of support (emotional and social support).
It is important that treatment also focuses on instilling support between parents
and children, despite disruption within family interactions and relationships. Halpenny et
al. (2008) suggested the need to facilitate communication between children and their
parents, help children to understand what is happening, and facilitate children’s networks
for support, including maintaining school and community links. Parents often exhibit a
diminished capacity to parent their children after a divorce (Afifi, Huber, & Ohs, 2006)
and therefore providing support and communication for both parties is essential when
fostering a more open, cohesive relationship. Similarly, Weaver and Schofield (2015)
supported the idea that interventions should help divorced parents provide a supportive
and stimulating home environment being that the quality of the home environment
following divorce offers a positive and concrete avenue for intervention efforts.
When working with families, it is essential to provide support and
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psychoeducation for families regarding the divorce process. Kelly and Emery (2003)
stated that services should be tailored to meet the individual needs of each child and
should prioritize a number of key issues in terms of effective interventions for children
and families experiencing family transition. This included encouraging ongoing close
interactions between parents and children, managing economic troubles post-separation,
minimizing continuing parental conflict, and encouraging children to have input in
decisions and arrangements regarding contact and living situations with parents.
In regards to how to continue to help children adapt to the changes following
parental divorce, it is essential to help facilitate communication between parents and
children. This can be done through parental empathy towards the child, working on
emotional regulation, and fostering display of affection when the child shares distress. It
is also important to educate children on the process of divorce and help then understand
what is happening within their own families. Lastly, it is key that children are introduced
to various networks for support in hopes of helping them cope as effectively as possible.
The way parents and children respond to and support each other during stressors provides
an environment that fosters or inhibits effective coping (Afifi et al., 2006).
Brotherson, White, and Masich (2010) believed that parents experiencing the pain
of separation and divorce need the knowledge, support, and resources to provide them
with guidance on healthy parenting in the midst of divorce. Parent education
interventions can provide assistance to parents undergoing family transition. In addition,
many of these programs have been developed to inform parents about the possible effects
of the divorce process on themselves and their children, to provide parents with
suggestions on how to prevent or mitigate potential negative effects for themselves and
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their children, and to offer coping skills with the transition process (Brotherson,
Rittenbach, & White, 2012). Stallman and Sanders (2014) added that stress, poor
communication skills, and conflict impair their ability to separate their own needs from
their children and renegotiate with their former spouse without the need for litigation.
Brotherson, White, and Masich (2010) identified that the content of these programs and
specific outcomes measured vary among studies. The increase in parent education
programs targeting families and divorce has resulted in an abundance of interventions
that vary in program dosage, objectives, delivery methods, and content. When examining
these parent programs, most of them are directed towards understanding the feelings and
reactions of children, learning communication skills, engaging in dialogue with other
group members, and receiving psychoeducational materials. Stallman and Sanders (2014)
determined that these interventions should provide parents with effective parting
strategies, support them in the practice of parenting under stress, and focus on ways to
minimize co-parenting conflict so children can benefit from frequent contact with both
parents with minimal parental conflict. However, Brotherson et al. (2010) identified that
unless adults perceive significant value for themselves or their children in an education
resource they are unlikely to participate. This perceived value of an educational program
to participants often correlates significantly with their gains in knowledge and behavior.
As for child-focused programs, most programs are based on the belief that a peer
group provides a supportive environment that helps children recognize that they are not
alone and normalizes their feelings and experiences. In addition to support, they also
teach children skills and coping strategies to deal with family changes (Pedro-Carroll,
2005). Some programs are implemented through online formats (Boring, Sandler, Tein,

11

Horan, & Velez, 2015) while most are administered in person (Beverly, Pat, Bernadette,
Susan, & Trudy, 2007; Gilman, Schneider, & Shulak, 2005; Pedro-Carroll, 2005).
Amongst the current programs that have been administered to children and
parents, Kids First is one of the few programs that incorporates many of the interventions
discussed within the current literature to both parties. The Kids First program operates
from a family systems theoretical model by focusing on the entire family as a whole and
its impact on the changes within the family. Based on the abundance of literature on
effective treatment interventions, the Kids First program attempts to incorporate these
techniques into the curriculum. By creating formal sources of support through a group
format, all participants benefit from these discussion-based activities. Within these
activities, the program educates and facilitates better communication skills across family
members. By bringing awareness to the impact of stress and conflict that divorce and
separation can have on parents, certain sessions focus specifically on how best to manage
this personal stress so as not to affect the parent-child relationship. Another major
component when working with these families is providing them with the necessary
information regarding the divorce process. Kids First focuses on educating families about
the implications of stress, co-parenting, communication, parenting styles, and legal
complications they may experience throughout the process. By providing resources,
coping skills, and information pertaining to these topics, the hope is that families are
well-equipped with how best to navigate through the process.
In particular, the program runs separate groups for parents and children.
Specifically for the children’s groups, children are separated according to age group (i.e.
ages 4-6, ages 7-9, ages 10-13, and ages 14-17). In addition, separating spouses are
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placed in different parenting groups so as to remain confidentiality and comfort. In
addition, the program utilizes some family systems techniques such as the genogram, “I”
messages, and communication skills. One component that sets the Kids First program
apart from other programs within the literature is the addition of the legal component. By
bringing local family judges and family attorneys into the program curriculum to educate
and facilitate Q&A sessions with the children and parents on the implications and process
of the court system, the hope is to reduce legal involvement within families. As Bing et
al. (2009) identified throughout their study that participants experiencing dissolutions, the
lowest level of litigation, endorsed less conflict and dysfunction, higher favorable divorce
conditions, better child coping ability, and more positive divorce resolution than those
with moderate and high levels of litigation. In addition, children showed better child
adjustment and therefore reported less aggression, fewer academic problems, less
conflict, and better parental relationships. With the foundation of these programs coming
from an interdisciplinary approach, Kids First offers support and psychoeducation from
both a therapeutic and legal approach.
The Kids Turn program most closely resembles the creation and formation of the
program being evaluated in this study. Kids Turn incorporates both parent and children,
the targeted age range of children is 4-14, and there is specified curriculum for different
age groups. Children groups discuss feelings and learn coping tools while parent groups
learn to support their children, reduce family conflict, and prevent childhood difficulties.
One such intervention that has shown some positive results related to the
parenting alliance is the Conjoint Mediation and Therapy (CoMeT) Model. The main
need of this model is to incorporate a trained and skilled therapist to identify the
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psychological factors that cause the blockages and who can help couples become
‘unstuck’, thereby enhancing the mediation process. Despite lacking significance, (Jacobs
& Jaffe, 2010) found that after involvement in CoMeT, separating parents became more
cooperative, communicative and mutually respectful in caring for their children.
Therefore, it is hypothesized that families who experience parental separation or
divorce are at a greater risk for disruption in family functioning. This can include the
child’s adjustment, co-parenting skills, and parental stress. With divorce being linked to
various negative impacts on both the children and the family, there is support that certain
therapeutic interventions have shown positive improvements on family functioning.
Specifically, psychoeducational programs for divorcing parents can improve the
parenting alliance (co-parenting strategies) and communication.
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CHAPTER THREE
CURRENT STUDY

The rationale for this study was to examine the Kids First program and its overall
effectiveness in providing services to a specialized group of families. The intent was to
not only determine the outcomes of the program on parents and how they navigated
through the divorce/separation, but also to determine if specific components of the
program needed to be altered in hopes of better helping these families. The first aim of
this study was to evaluate the effect of the Kids First program for divorcing parents on
the parent and their family. The hypothesized outcomes were as follows:
a. Parents will exhibit attentiveness of the impact of divorce and how it specifically
affects their child(ren) as evidenced by more true/valued ratings of parents noting
an improvement in child(ren)’s adjustment following divorce/separation.
b. Parents will learn to implement more effective co-parenting strategies with the
other parent as evidenced by more true/valued ratings ofco-parent negotiation.
c. Parents will learn to take responsibility for their part in the family disruption as
evidenced by more true/valued ratings in understanding personal reactions to the
divorce/separation.
d. Parents will learn to communicate with their child(ren) regarding the impact of
the divorce as evidenced by more true/valued ratings on his/her child(ren)’s
expression of feelings/concerns following divorce/separation.
The second aim of this study was to evaluate the outcomes of the Kids First program and
the effectiveness of its specific program components. The hypothesized outcomes are as
follows:
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a. Parents will exhibit knowledge of the divorce related issues.
b. Parents will assess the utility of the information obtained through the program.
c. Parents will identify their level of support within the group.
d. Kids First will meet parent expectations.
e. Parents will recommend Kids First to other parents whom are in similar
situations.
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CHAPTER FOUR
METHODS

Sample
The sample included separated and divorced parents whom were participating in
the Kids First program. All participants were gathered through court-ordered referrals and
self-volunteers across the greater Orange County, California and Los Angeles, California
areas. For parents who are court-ordered for treatment, Kids First keeps parents
accountable to the court system. Additionally, parents have indicated conflict, to which
the court system has deemed intervention as necessary. A total of 88 parents participated
in the study, with 70 parents being court-ordered, 15 parents participating voluntary, and
3 parents not reporting court status. There were a total of 41 male participants and 47
female participants. All participants were reported to be from heterosexual relationships.

Procedure
All parent participants completed eight psychoeducational class sessions for eight
consecutive weeks. Each class was 1.5 hours in duration. A minimum of two group
facilitators conducted each class, containing an average group size of 10 parent
participants. At least one facilitator was a licensed marriage and family therapist (MFT)
or MFT intern [obtained master’s degree but working towards licensure]. The other
facilitator was at minimum an MFT trainee [currently still enrolled in an MFT graduate
program]. The group facilitators were recruited through various MFT graduate programs
within Southern California’s Orange County, with a majority obtained from Chapman
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University (located in Orange, California). All group facilitators were supervised by a
licensed MFT and received two group supervision hours each week. The program
implemented a self-created curriculum for each class, targeting various topics pertaining
to the divorce process. Refer to Appendix C for a detailed description of the Kids First
program manual. Each parent session’s curriculum is descripted as follows:
Session 1: Introduction and Orientation to Kids First
• Overview of the Kids First program and its workshop components for both
parents and children
• Ground rules for the program
Session 2: Build Group Cohesion; Goals and Objectives
• Acquire each parent participant’s divorce/separation story/experience
Session 3: The Adult Experience of Divorce or Separation
• Basic guidelines on how best to navigate the divorce process
• Tasks for parents on how to move forward
Session 4: The Effect of Divorce/Separation on Children
• Impact of divorce/separation on children on various developmental stages
• Understanding children’s perspective of the divorce process
• Tips for parenting post-divorce
• Creating a closer relationship with the child following the divorce
Session 5: Effective Communication for Co-Parenting
• Appropriate co-parenting skills
• Effective communication skills
Session 6: Parenting Styles and Techniques
• Effective parenting skills
• “I” messages
Session 7: Understanding Perspectives in Divorce/Separation
• Legal components of the divorce process
• Q&A with family attorneys
Session 8: Review of Workshop and Graduation
This outcomes-based evaluation study utilized a paper evaluation distributed to all
parent participants at the end of the eight-week session. They were instructed to complete
the evaluation at the beginning of the eighth class session, and then the group facilitators
collected all evaluations upon completion. All evaluations were stored in the Kids First
business office until used for evaluation analysis.
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Measures
The parent participant evaluation was self-created by the program director. Refer
to Appendix B for a detailed description of the program evaluation form. For items using
a 5-point Likert scale, participants were instructed to endorse ratings on a scale from 1,
which was interpreted as “least true” or “least valued”, to 5, which was interpreted as
“mostly true” or “highly valued”. The evaluation contained 14 items using a 5-point
Likert scale, which targeted overall program rating, importance of program materials,
agreement of proposed program objective and actual program experience, utility of
program information, improvement of child’s adjustment, effective co-parenting
communication, personal reactions to the divorce, and communication with the child.
Items 1 and 5 through 8 were used to target the first aim, which focused on overall
program satisfaction and the effects of implementation of program components within the
family. Four items were used (under Facilitator Evaluation) to assess the facilitator’s
program effort including overall presentation effectiveness, knowledge of subject matter,
usefulness of the information presented, appropriateness of lecture and discussion, and
encouragement of group participation. There were four items with yes/no response
options that targeted the program as a whole and its components in relation to its impact
on family functioning. Two of these items, 9 and 11 were used to target the second aim,
which focused on satisfaction and future recommendation of the Kids First program.
These six items were used to address the second aim, which focused on the effectiveness
of the program’s presentation. A program evaluation of Kids First was assessed utilizing
these 11 items. One item, which was not included in this study, was an open-ended
question allocated for future suggestions of additional program material.
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Analysis
This study implemented a descriptive analysis to examine the results of the
evaluations. Aim one and aim two were assessed individually by calculating the mean of
each response (i.e. rating 1-5), the range of ratings per response, and the percentage of
each response per rating. To address the first aim, which evaluated the effect of the Kids
First program on the parent and their families, all four hypotheses were assessed
individually by calculating the mean of each response (i.e. rating 1-5), the range of
ratings per response, and the percentage of each response per rating. With regards to the
second aim, which evaluated the outcomes of the Kids First program through the
effectiveness of its specific program components, the first three hypotheses were
examined individually by calculating the mean of each response (i.e. rating 1-5), the
range of ratings per response, and the percentage of each response per rating. The last
two hypothesis of the second aim were evaluated by calculating the percentage of each
yes/no response. The results of the data calculations were used to address each aim and
its associated hypotheses and how it related to the overall outcomes and effectiveness of
the Kids First program on separating and/or divorcing parents and their families.
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CHAPTER FIVE
RESULTS

The first aim of this study looked to evaluate the effects of the Kids First program
on parents and their children. Results indicated that over 85% of the sample rated
program satisfaction as “moderately high value” or “high value” using the item “Overall
Program Satisfaction”. This suggested that parents gained some knowledge and saw
value in the program after going through the intervention.
Results for aim 1a looked at parents’ ability to be aware of their children’s
adjustment following divorce/separation and was examined using the item “Your
children’s adjustment in the separation has improved since the children’s participation in
Kids First”. Results indicated that 23.9% of the sample reported “most” improvement and
19.3% reported “moderate” improvement in their children’s adjustment. 23.9% of the
sample reported “neutral” improvement and 17% reported “least” improvement in
children’s adjustment. This suggests that parents’ awareness of and/or their children’s
adjustment post divorce and/or separation was inconsistent following participation in the
program.
Results for aim 1b identified parents’ ability to utilize more effective co-parenting
strategies and was examined using the item “I learned how to negotiate more effectively
with the other parent as a result of participation in Kids First”. Results indicate that 42%
of the sample reported “most true” and 17% reported “moderately true”. This suggests
that almost 60% of parents were able to incorporate more effective co-parenting
strategies with the other parent.
Results for aim 1c examined parents’ ability to identify personal reactions and
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acknowledge responsibility of the conflict within the divorce/separation. This was
addressed using the item “I better understand my own reactions to my separation and/or
divorce as a result of my participation in Kids First”. Results indicated that 53.4% of the
sample reported “mostly true” and 23.9% reported “moderately true” in identifying
personal reactions to the separation and/or divorce. This suggests that almost 80% of
parents were able to identify how their personal feelings and thoughts influence their
separation and/or divorce.
Results for aim 1d looked at parents’ ability to communicate with their children to
help them express themselves, which was examined using the item “My children talk to
me more about feelings and concerns about the separation and/or divorce since
participating in Kids First”. Results indicated that 30.7% of the sample reported “mostly
true”, 21.6% reported “moderately true”, and 21.6% reported “neutral” regarding their
children’s ability to talk about feelings pertaining to the separation and/or divorce. These
findings suggest that parent-child communication was not fully established following
program participation. Refer to Table A1 for a detailed description of ratings for
subcomponents of overall program satisfaction
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Table 1. Percentage of Participants Rating Subcomponents of Overall Program Satisfaction
Aim 1: Overall Program Satisfaction
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Aim/Sub-aims:

Most
True/Value

Moderately
True

Neutral

Moderately
Untrue

Least
True/Value

N/A

1a. Your child(ren)’s adjustment in
the separation has improved since the
child(ren)’s participation in Kids First

23.9%

19.3%

23.9%

6.8%

17.0%

9.1%

42.0%

17.0%

13.6%

6.8%

13.6%

6.8%

53.4%

23.9%

9.1%

4.5%

5.7%

3.4%

30.7%

21.6%

21.6%

2.3%

11.4%

12.5%

1b. I learned how to negotiate more
effectively with the other parent as a
result of participation in Kids First
1c. I better understand my own
reactions to my separation and/or
divorce as a result of my participation
in Kids First
1d. My child(ren) talk(s) to me more
about feelings and concerns about the
separation and/or divorce since
participating in Kids First

The second aim of this study examined the effectiveness of specific components
of the Kids First program. Results indicated that 95% of parents rated the presentation
effectiveness of the Kids First program as “moderately high value” or “high value”. This
suggests that a majority of parents valued most of the program components throughout
their experience in the Kids First program.
Results for aim 2a examined parents’ knowledge of divorce related issues and was
examined using the item “Knowledge of Subject Matter”. Results indicated that 89.8% of
the sample reported the highest knowledge of divorce-related subject matter following
program participation. Results for aim 2b looked at the utility of the information obtained
through the program. Results indicated that over 95% of the sample reported that the
information presented throughout the program was mostly useful or moderately useful.
Results for aim 2c assessed parents’ ability to identify their level of support within their
Kids First group. Results indicated that almost 95% of the sample felt mostly or
moderately encouraged to participate in the group. Results for aim 2d identified the level
in which the Kids First program met parents’ expectations. Results indicated that 83% of
parents reported that the program did meet their expectations. Results for aim 2e
addressed parents’ willingness to recommend the Kids First program to other parents and
was examined using the item “Would you recommend Kids First to other parents who are
separated?” Results indicated that 98.9% of parents reported that they would recommend
the Kids First program to other divorced/separated parents. Refer to Table A2 for a
detailed description of ratings for subcomponents of overall program effectiveness.
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Table 2. Percentage of Participants Rating Subcomponents of Overall Program Effectiveness
Aim 2: Overall Program Effectiveness
Aim/Sub-aims:

Most
Moderately
True/Value
True

Neutral

Moderately
Least
Untrue
True/Value
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2a. Knowledge of Subject Matter

89.8%

6.8%

3.4%

-

-

2b. Usefulness of Information
Presented

83.0%

13.6%

2.3%

-

1.1%

84.1%

9.1%

5.7%

1.1%

-

Yes

No

N/A

83.0%

15.9%

1.1%

98.9%

1.1%

-

2c. I felt encouraged to participate
in the group

2d. Did the program meet your
expectations?
2e. Would you recommend Kids
First to other parents who are
separated?

CHAPTER SIX
DISCUSSION

The primary aim of this study was to determine the impact of the Kids First
program on parents and children in families recently experiencing divorce. We found that
the majority of the parents were satisfied with the program and its overall presentation of
material. This suggested that parents valued the program, which was influenced by the
various methods in which topics and concepts were addressed. Additionally, high
program satisfaction is especially noteworthy given that 70% of parents were courtordered and not there voluntarily.
With regards to family communication, results indicated that the intervention had
a stronger effect on the individual parent and the couple’s communication as opposed to
communication with the child. A majority of parents identified a better understanding of
personal insight, reactions, and responsibility towards the divorce/separation following
the program. This suggested that parents’ knowledge increased regarding ways in which
they perceived their part in the divorce event. Amato (2000) identified the manner in
which people regard divorce influences from a divorce-stress-adjustment perspective,
with some individuals viewing it as a personal tragedy (typically the partner who is left
behind) and others who view it as an opportunity for personal growth or as an escape
from an aversive or dysfunctional marriage (typically the partner who initiates the
divorce). In addition, a majority of parents reported increased knowledge in ways to
negotiate more effectively with the other parent. Lamela, Figueiredo, Bastos, & Feinberg
(2016) acknowledged the use of negotiation strategies (e.g., behavioral strategies and use
of positive affect in conflict resolution) in solving parenting divergences regarding child-
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related issues.
However, results were inconsistent regarding improvement in parent-child
communication. Various additional factors may have further impacted the parent-child
relationship that could not be accounted for including a less supportive family household
or individual (parent and/or child) problems that may impact one’s ability to
communicate effectively. Afifi et al., (2006) suggested that the way parents and children
respond to and support each other when they are talking about stressors is likely to
provide an environment that fosters or inhibits effective coping. Parents who show verbal
and nonverbal involvement in the discussions, ask their children questions and attempt to
empathize with them, are able to regulate emotional reactions and demonstrate affection
toward them while they are talking about their stress are likely to reduce their children’s
anxiety about such discussions and facilitate social support and positive coping. As such,
the parent-child communication may need further intervention following the Kids First
program given various influences that were not addressed.
The majority of the literature addressed the psychological and behavioral impact
divorce and/or separation has on the child, therefore children are at an increase risk for
maladjustment (Amato, 2010; Dreman, 2000; Hetherington & Stanley-Hagan, 1999).
Similar to results on parent-child communication, parents’ responses to their children’s
adjustment following the program also varied. For some families, the Kids First program
seemed to have a large impact and for other families the impact was not as significant.
For a small number of families, it appeared the program might have even had a negative
impact on child adjustment. However, the condition of the marriage prior to the divorce
may have been a contributing factor to the varying results. Children tend to show
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relatively little change or even improvements in various forms of well-being if divorce
ends in a high-conflict marriage. In contrast, children tend to show declines in various
forms of well-being if divorce ends a low-conflict marriage (Amato, 2000). It may have
also been that poor parent-child communication further impacted the child’s ability to
communicate their adjustment following the program. Parents and children who are able
to communicate effectively about their stress may be able to cope positively with it (Afifi
et al., 2006). Likewise, parents may not have had the awareness or relationship with their
child to identify said changes. Hetherington & Stanley-Hagan, (1999) identified that
children need parents who are warm and supportive, communicative, and responsive to
their needs. In addition, depending on the participating child’s age, children are
developing through a sensitive period and therefore may have lacked the skills to
encourage positive adjustment. Children endowed with these positive attributes
[resiliency and ability to cope] are better able to seek out and obtain support from others
and to adapt to change, whereas children with difficult temperaments or difficult behavior
are more likely to struggle to adapt to the aftermath of divorce (Kleinsorge & Covitz,
2012). With research identifying a varying degree of influences on child adjustment
following divorce, it could not be determined whether the Kids First program contributed
to child adjustment.

Limitations of this Study
Our results need to be considered within the context of several limitations.
Because of the nature of the study and its restrictions for appropriate sampling, there was
no identified control group. There was also minimal comparison to other evidenced-based
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programs for families going through divorce. Therefore, it is undetermined whether the
outcomes of the program are due to intervention alone or extraneous factors. The Kids
First program and parent evaluation was also created and implemented by the program
director without any determined measurement of reliability and validity. Therefore, it is
unknown whether improvement in families was attributed to specific program
components. Also, without identified validity, it is unknown whether the parent
evaluation form accurately identifies the progress and satisfaction it is intended to
measure for. In addition, this specific study did not consider the qualitative components
of the evaluation (e.g., observations, interviews, etc.). There was a limited range of
response options for the participants, and only parent evaluations were considered. Had
this evaluation provided parents the option to elaborate on personal experiences through
interviews and allowed input from the child’s experience following the program,
additional qualitative information may have better identified parent and child progress.
Lastly, due to a lack of baseline information, this study only examined post-treatment
outcomes. Therefore changes over the course of the intervention could not be determined.

Conclusions and Future Directions
In conclusion, the Kids First program showed to be beneficial for parents working
towards rebuilding their families following a divorce and/or separation. In particular,
parents exhibited an increase in self-insight and co-parenting skills. Given the lack of
improvement in parent-child communication and child adjustment, future studies should
continue to address the child’s well-being. Programs should encourage a supportive
nature amongst the parent-child relationship (Hetherington & Stanley-Hagan, 1999) and
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help to improve child adjustment to parental separation, given that it is an ongoing
process (Halpenny et al., 2008). It would also be of value to examine the effects of the
program interventions longitudinally, given that families are likely to continue to
experience the ramifications of divorce post-treatment. Lastly, future studies should
integrate a comparison group to accurately identify whether the Kids First interventions
are clinically appropriate. By comparing Kids First to other evidenced-based programs, it
can be determined that the program interventions are accurately and clinically appropriate
in better helping these families. In addressing these future directions, we can continue to
provide the necessary support and resources for the parents and children through this
difficult time.
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Orange County Welfare Coalition, Inc.
A NON-PROFIT CORPORATION
KIDS FIRST
A

PROGRAM TO HELP CHILDREN OF DIVORCE
18685 Main St. A-467, Huntington Beach, CA 91648
Information/Registration: (714) 596-5040 Website: www.kidsfirstoc.org

THE STORY OF KIDS FIRST
The History
The Kids First program is a project of the Orange County Welfare Coalition, Inc., a nonprofit
corporation started by Attorney Gerald L. Klein and Attorney Ruth Shapin, MFT in 1975. Through
1990, the coalition assisted individuals in obtaining governmental entitlements including social
security and supplemental security disability benefits.
In 1995 Attorney Klein learned of the ' Kids Turn" program in San Franci sco that dealt with
families going through divorce. The coalition adopted their idea and curriculum as one that would be
helpful to families and children in Orange County. He now serves as the Executive Director.
A forum was held to present the idea to a group of lawyers, judges and therapists who
expressed an interest in supporting the program. A board of directors was formed consisting of Gerald
Klein, Esq., Ruth Shapin, MFC. Esq., Jeanne Hassen, Esq., Catherine Lawler, Esq. and Sara Doudna,
MFT.
Now - since 1997 - our program, called ''Kids First", has become a reality. The program is
being held in conjunction with and at the Chapman University Psychology Department located at
Smith Hall, on the corner of Glassell and Palm Avenues in Orange. California. Susan Jester, MFT,
associate director of the Chapman Community Clinic, supervises the clinical hours of the students and
coordinates the recruitment of students for the program at Chapman. Sara Doudna, MFT, as Clinical
Director of Kids First, trains and oversees the functioning of the facilitators, makes revisions as
needed to the curriculum and supervises all functions of the administrative office.
Kids First is in an ongoing process of revising and enhancing the curriculum through the
experiences and suggestions of the participants, the board members, the facilitators and other
supportive professionals in the community.

HOW THE PROGRAM WORKS
Kids First is a program for the benefit of children whose parents separate and divorce. It educates
the children about the divorce process. It empowers the children by providing objective information and
a safe place to share their feelings. It attempts to re focus the parents from their connects with each other
to the needs of their children.
The children arc grouped in four age-appropriate workshops range from ages 4 through 17. The
sessions arc 90 minutes in duration for eight Saturday mornings. Each group is staffed by a
combination of licensed mental health professio nals, masters degree inte rns in the licensing process
and trainees in counseling programs working to ward s their masters degree. Both interns and trainees
are gaining supervised counseling hours.
The facilitators work from a curriculum that incorporates role-playing sharing and other
interactive techniques to assist the children. By interacting with other children going through similar
situations and being able lo express their feelings (anger, hurl, guilt, fear, etc.) the children begin to
work through the difficulties they are experiencing. It helps them to better cope with the changes in
their family and to express their feelings to their parents.
Parents' groups are being held at the same time. The groups are facilitated by one or two
licensed professionals. Parents from the same family are placed in separate groups to avoid conflict
and to encourage openness. Current spouses or significant others of parents are placed in the same
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group with their partner. When grandparents attend they are placed in a group separate from either
parent. All of the sessions, parents' and children's, are confidential.
Fees for the program are based on current competitive rates. A limited number of fee
discounts are available based on family circumstances and workable payment arrangements can be
made with individuals who need assistance. Fees are subject to change for future program cycles.
Kids First is educational in nature and is not intended to replace therapy. It is an effective
enhancement to the therapeutic process. It does not treat individual cases and neither is any legal
advice given.
All information disclosed in Kids First groups is confidential. We do not participate in legal
proceedings on behalf of any Kids First participants. The only information we provide is an
attendance record provided to the court for participants who are court-ordered to attend Kids First.

THE PURPOSE
Through providing information, emotional support and sharing with others in the divorce
process, Kids First reduces the confusion, anxiety and conflict experienced by both children and
parents. It is hoped that the parents will learn to belier understand how their child(ren) are being
affected by the changes in their family and how to better communicate with them to make the
transition less traumatic. It is also hoped that pnrents will learn to better manage their own di fticulties
and thereby reduce conflict with their chi ld(ren)"s other parent. In so doing. parents will be able to
put the Kids First and the children will benefit from that parental shifi in attitude and behavior.

THE FUTURE
So that more children will be able to benefit from Kids First. We wil l be making plans to
establish the program in other locations throughout Orange County. As suitable locations are found,
more volunteers become involved and funding becomes available to support the expansion, we will be
announcing the dates and locations of other programs.

Gerald L. Klein, Esq and Sara Doudna-Klein, MFT
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KIDS FIRST
OVERVIEW OF WORKSHOP CONTENT
THE GOALS OF THE KIDS FIRST WORKSHOPS ARE:
1)
To teach children skills they can use to cope with changes in the family
when parents separate or divorce; and
2)
To provide parents information they can use to help their children.
The children's workshops consist of one 90-minute session per week for eight weeks, and
are run in tandem with the workshops for parents. The workshops use an educational
approach, incorporating age-appropriate activities in an objective, non-personal setting.
Participants practice communication and coping skills in the context of group projects
and games which reflect common and increasingly complex social interactions.
Children equipped with such skills appear less likely to develop behavioral and emotional
problems as a result of the potentially negative impact of divorce.
The sessions are structured progressively, each one building on what was learned in the
preceding session. Following is a brief description of the workshop series offered for
each age group: four to six years old; seven to nine years old; ten to fourteen years old:
and parents.
YELLOW GROUP: FOUR-TO-SIX YEAR OLD CURRICULUM
Children appropriate for participation should have some prior experience in a preschooltype environment and be able to follow basic rules for group activities.

The workshop addresses specific issues often of concern to four-to-six year olds whose
parents separate or divorce:
➢ belief that they (the children) are the cause of the separation or divorce
➢ fear of someone being hurt by interparental hostilities
➢ frightening fantasies of what will happen or has happened to the parent who
moves out
➢ fear of being left by the parent with whom they live primarily
➢ feeling overwhelmed by intense emotional reactions
➢ problems or fears surrounding visitations with the non-primary parent
➢ fears of being replaced (associated with parental remating or remarriage.
introduction of step-siblings. or the birth of another child).
➢
The workshop curriculum is designed to help children address these issues in a structured
and reassuring way. Each session begins with a snack, and ends with children voicing
what they remember about the session. To reinforce new concepts and skills, children (with
leaders' help) create workbooks to share drawings and other material created during the 7
weeks. On the last day the children take the workbooks home.
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Topics arc covered in the following sequence:
Session 1:
Introduction and Orientation
Session 2:
What Happens in Divorce? What and Who Causes Divorce?
Session 3:
Who Takes Care of Me?
Session 4:
What Happens When Parents Argue or Feel Sad?
Session 5:
Talking About Feelings
Session 6:
What Might Happen in the Future?
Session 7:
Accepting Changes
Session 8:
Review of the Workshop and Graduation

RED GROUP: SEVEN TO NINE YEAR OLD CURRICULUM
Although the topics arc the same for these three groups, different activities have been
designed taking into consideration the age differences. All groups learn:
➢ to identify and communicate their feelings about parental separation or divorce, and
the changes in their families:
➢ to talk about these changes with other children and with adults at home and at
school:
➢ some basic concepts about the legal process of divorce and child custody decisionmaking: and
➢ problem-solving methods for dealing with conflict-laden situations that children of
divorce frequently encounter.
Topics arc covered in the following sequence:
Session 1:
Introduction and Orientation
Session 2:
Understand the Divorce Experience
Session 3:
Communicating with Parents
Session 4 & 5:
Understanding Divorce and the Reorganized Family and
Demystifying the Legal Process
Session 6:
Problem-Solving in the Reorganized Family
Session 7:
Understanding Perspectives of Divorce/Separation
Session 8:
Review of the Workshop and Graduation
ORANGE GROUP: TEN TO TWELVE YEAR OLD CURRICULUM
PURPLE GROUP: THIRTEEN TO SEVENTEEN YEAR OLD CURRICULUM

Although the topics are the same for these two groups, different activities have been
designed taking into consideration the age differences. All groups learn:
➢ to identify and communicate their feelings about parental separation or divorce, and
the changes in their families;
➢ to talk about these changes with other children and with adults at home and at
school;
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➢ some basic concepts about the legal process of divorce and child custody decisionmaking; and
➢ problem-solving methods for dealing with conflict-laden situations that children of
divorce frequently encounter.
Topics arc covered in the following sequence:
Session 1:
Introduction and Orientation
Session 2:
Understand the Divorce Experience
Session 3:
Communicating with Parents
Session 4 & 5:
Understanding Divorce and the Reorganized Family and
Demystifying the Legal Process
Session 6:
Problem-Solving in the Reorganized Family
Session 7:
Understanding Perspectives of Divorce/Separation
Session 8:
Review of the Workshop and Graduation
PARENT CURRICULUM
The parent's workshops use a lecture and role play format to give participants an understanding
of what the children are probably experiencing and ways they can help their children and
themselves. Because a great deal of information is presented, time does not allow for much
"sharing" of experiences. At each session, handouts will be provided which can serve as useful
referral tools. Homework assignments will also be given each week.

Topics arc covered in the following sequence:
Session 1:
Introduction and Orientation to Kids First
Session 2:
Build Group Cohesion; Goals and Objectives
Session 3:
The Adult Experience of Divorce or Separation
Session 4:
The Effect of Divorce/Separation on Children
Session 5:
Effective Communication for Co-Parenting
Session 6:
Parenting Styles and Techniques
Session 7:
Understanding Perspectives of Divorce/Separation
Session 8:
Review of the Workshop and Graduation
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KIDS FIRST - GROUND RULES FOR PARENTS
CONFIDENTIALITY: ALL GROUPS SESSIONS ARE CONFIDENTIAL

The names of group participants and any information discussed in Group must be
kept strictly confidential. You may share your own experiences, but please respect the
confidentiality of your fellow group members. Group information should not be
discussed in the hallways or in front of the children.
The children's groups arc also confidential. Children are assured that what they
share will not be told to anyone, including their parents (except when necessary to
prevent danger to the child or someone else). They may share their own information with
their parents (if they choose), but may not tell about other group members. Please do not
press your children for information regarding what they have shared or what others have
shared in their Group. As parents and children progress through the Kids First program,
they will find lines of communication opening up naturally.
All information disclosed in Kids First group sessions will be held in confidence by
all Kids First staff, with the exception of any information regarding suspicions of Child or
Elder abuse. We are required by law to report any such suspicions.
REGISTRATION AND CHECK-IN

You must check in each week at the registration desk in Smith Hall before going
to your Group room. Please plan to arrive on time. You may check is as early as 9:30.
You are advised to check in no later than 9:45. Sessions will begin at 10:00 am. Group
leaders will be in the children’s Group rooms by 9:45. Please allow time to take your
children to their rooms, and to the bathroom if necessary, leaving sufficient time to get to
your room by 10:00.
ATTENDANCE

We understand that attending Kids First may interfere with other activities that you
or your children may have from time to time, however, it is important to your children
and to yourself that you attend the entire Kids First program. Kids First is only eight (8)
Saturdays out of the rest of' your life and your kids· lives. While important, there will be
many more Saturdays, soccer games, baseball games, etc. Each Kids First session builds
upon the last and sets the foundation for the next. Missing a session interrupts this
continuity. Give your family the full benefit or Kids First: BE THERE.
RESPECTFUL CONDUCT

Do not discuss personal issues with your group members outside your group
room. Do not make negative comments or inferences regarding your children's other
parent or their partner where such comments might be overheard.
Visiting children at Kids First on non-custodial weekend: Kids First is not for visiting.

Do not go to your children's group room, if the other parent has custody that day.
Do not make special efforts to make contact with your children when the other parent has
the custody. (Parents arc always free to agree to peaceful contacts before and after Kids
First.)

You may let your children know in advance that if you see them at Kids First, you
will wave at them, but you will not talk to them because it is Mommy /Daddy's time with
them.
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PICKING UP YOUR CHILDREN
Please make sure that you pick up your children immediately after your Group ends. The
Group Facilitators are instructed to release the children to either parent. They will not be
responsible for knowing which parent has custody that weekend. If a stepparent is going to
pick up your child, please tell the Group Facilitator in advance and provide the name of the
stepparent.
SPECIAL SCHEDULE for the LAST SESSION (Session #8)
The eighth session runs from 10:00 a.m. until 12:45 p.m. The session includes both
Group time from 10:00 until 11:30 and a combined program of presentations by both parents
and children, where the children and parents are recognized and awarded certificates of
completion.
Kids First combined program follows the end of the eighth session. It starts at 11:45
a.m. and ends at 12:45 p.m. The combined program is a therapeutic and an integral part of
Kids First. It is not “extra" and it is not optional. Experience this rewarding process with
your children.
COURT ORDERED PARTICIPANTS MUST ATTEND
Court ordered families have signed an agreement in their registration process to
attend all sessions. It is your responsibility to comply with the Court's order, including
assuring attendance of your eligible children. Kids First has no ability to modify the Court’s
order.
Your certificate of attendance will state the number of sessions attended by you and by
your children. You will be responsible for explaining to the court any absences.
Each parent is responsible for making sure their children attend on their custodial day.
You arc not responsible on the day the other parent has custody. If there are problems in this
regard, you should speak with your attorney. Also, feel free to discuss options with the Kids
First staff.
You must be present at the “combined session” (the last portion of session 8) in order
to receive your certificate. We do not mail out certificates. One-half credit will be lost if the
combined session is not attended.
COURT ORDERED PARTICIPANTS: LOSS OF CREDIT FOR LATENESS
If you are court-ordered, you will lose credit for late arrivals and early departures:
1. After 10 minutes missed, you will lose ½ credit for that session.
2. After 30 minutes missed, you will lose full credit for the session.
ADVANCED/MAKE-UP SESSION
You may attend a make-up session for ONE MISSED session only. No additional
make-up sessions will be available. The makeup session will be held at the same location on
the day of session 7, at 2:00 pm. There are no makeup sessions for children.
The make-up session has been specially developed to offer a dynamic look at divorce
behaviors. There will be an additional charge of $85 for this session. Payment and
registration for the Advanced / Make-up session must be completed by session 6.
CELL PHONES, IPODS AND OTHER DISTRACTING DEVICES
Parent: Please keep all cells phones off or on vibrate. There is to be no phone activity

while class is in session.
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Children: Please have your children who own cell phone, IPODS or other devices leave

them in the cars. If any item is found distracting the class, the facilitator will take it and
the parent may pick up the item after class has ended.
PROHIBITED ITEMS
1. Weapons of any form;
2. Alcohol, illegal drugs or any form of paraphernalia;
a. The above items age against Chapman University policy and are not allowed on
campus.
3. Recording devices.
a. Kids Fist does not allow the recording of any portion of our program, with
exception of recording made by the K ids First staff (see VIDEO RELASE
below). Group sessions are confidential.
VIDEO RELEASE

As part of the program we sometimes make video recordings of certain activities. If you
have any objections to your family's participation in these recordings being used for Kids
First Program content and staff training please inform your group leader.
CERTIFICATES OF COMPLETION

Upon completion of the program, certificates will be issued to all attendees.
Court Ordered Participants: These certificates will contain an attendance report. It will
show the number of sessions attended by parent and by each child. (If you are court
ordered and did not disclose this on you registration information, please in form us as
soon as possible to avoid delays in your certification).
This certificate is the only documentation you will receive for court purposes.
Non Court Ordered Participants: These certificates will not contain an attendance report.
There are no attendance requirements if you are self-referred.
All certificates are presented on the final day at the graduation ceremony. If you do not
attend this portion; you will lose ½ credit for that session. Also you must provide Kids
First, in advance, with a self addressed stamped envelope, if mailing is required.
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BIBLIOGRAPHY- Books for Parents
Bodenhamer, Gregory, Back in Control, (Prentice Hall Press, I 983).
This book was designed for parents who feel out of control with their kids. It teaches
how to take back the control by using parental authority.
Capaldi and McRae, Stepfamilies, (New Viewpoints/Vision Books, 1979).
These authors look at issues stepparents encounter in the process of forming a new
family. It addresses problems parents, as well as children, may face in their new
roles.
Denkmeyer and McKay. Parenting Teenagers, (American Guidance Service, 1989).
A guidebook for improving parent-teen relationships based on STEP/teen Systematic
Training for Effective Parenting of Teens). It is structured like a classroom textbook
with summaries and tests at the end of each capture.

Denkmeyer and McKay, Parents' Handbook, (American Guidance Service, 1989).
Also based on STEP, the handbook gives a democratic philosophy to child training.
It is done in the same format as the book above.
Farber and Mazlish, How to Talk so Kids Will Listen and Listen so Kids Will Talk,
(Avon Books, 1980).
A basic yet effective step-by-step book that teaches parents how to communicate
with kids. It uses cartoons, practice exercises, and other methods to aid with learning.
This book is easy to get through and is a fun, interactive book.
Galper, Miriam, Co-Parenting, (Running Press, 1978).
Miriam Galper shares friend's, family, professional and her own experiences and
methods of co-parenting. She asserts her ideas about the benefits of parents
sharing their children equally.
Gardner. Richard A., M.O. The Parents' Book About Divorce, (Doubleday, N. Y. 1977).
This book provides extensive coverage of the many problems that parents must
attend lo when dealing with children 1s reactions to separation and divorce. It gives
detailed descriptions of how many problems may come about and measures for how
to prevent them.
Ginott. Hiam. Between Parent and Child, (Avon Books, I 961).
Although written in the early 60's, this practical guide for talking to and dealing with
your children is still just as useful today. It is simply written and gives specific advise
and offers basic principles for raising children.
Ginott. Hiam. Between Parent and Teenager, (Avon Books, 1969).
The second Ginott book was written in the late 60's and is equally as valuable as the
first. He extends from dealing with children to handling teens. Straightforward
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advice for communicating, understanding and approaching conflicts with young
adults is given
Hallett, Kathryn, A Guide for Single Parents, (Celestial Arts, 1975).
Hallett writes about the importance of moving on after the end of a marriage divorce or the death of a spouse - and starling a new life. The author examines the
feelings associated with being single and the change that comes with this new
identity.
Hodges, William, Interventions for Children of Divorce, (John Wiley & Sons, Inc.,
1986).
This book is geared towards providing mental health professionals, lawyers and
judges with principles for working with children of divorce but is also a valuable
reference for parents. It touches on a wide variety of areas related to divorce and
focuses on the legal aspects the affect families.
Kolodny, Robert C.: Kolodny, Nancy .J.; Bratter, Thomas; Deep, Cheryl, How to
Survive Your Adolescent’s Adolescence, (Little, Brown and Co., 1984).
This can be seen as a handbook for parents, which teaches the use of taking
preventative measures with teens to influence them in a positive way and reduce the
possibility of self-destructive behavior. It covers topics ranging from sex and drugs
to eating problems and suicide.
Kantzler, Mel, Creative Divorce, (New American Library. 1975).
The author led divorce seminars and dealt with divorce himself. Krantzler shares the
experiences of those he has worked with as well as his own. He talks about coping
with the trauma of divorce and the different phases one goes through. He gives life
after divorce an optimistic look by viewing it as a renewal of life as a single person.
Ricci, Isolina, Ph.D., Moms' House, Dad's House, (Macmillan Publishing Company,
1980).
This is a step-by-step guide for divorced parents as to how to establish two homes for
their children. It takes into account various types of custody and living arrangements
and is geared specifically towards parents who do not necessarily have equal
amounts of time with the child.
Salk. Lee. M.D. What Every Child Would Like His Parents to Know. (David McKay Co.,
Inc.. 1972).
Dr. Salk was the director of pediatric psychology at Cornell Medical Center. From
his experience working with emotionally disturbed people, he has seen the benefits
or taking preventative measures when individuals are young. The book is meant to
help parents ease their children's emotional problems.
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Samalin, Nancy, Loving Your Child is Not Enough, (Viking, 1987).
Salmalin is a mother and counselor who teaches other parents alternatives to yelling,
threatening and criticizing their children as she herself has learned. Many examples
or caring, effective ways of communicating and disciplining children are given.
Ware. Ciji, Sharing Parenthood After Divorce, (Bantam Books, 1979).
The author gives her perspective as a mother who got divorced and encountered the
exasperating court procedures. She gives first hand advise of ways to handle sharing
custody and the new day to day adjustments that must be made in the divided
households.
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KIDS FIRST
BIBLIOGRAPHY - BOOKS FOR CHILDREN
Books for 4 - 6 years olds
Brown Laurene Krasny and Brown, Marc, Dinosaur's Divorce, (Boston: Little,
Brown and Co., 1986). Non-fiction, 29 pp.
A family or dinosaurs provides the vehicle for helping children understand divorce, life
with a single parent, visitation, living in two homes, relating to friends and parents' dating
and remarriage. This book also has a section to help children identify their own feelings
about divorce. It also emphasizes what children can do to help themselves. The book is
non-threatening and captivates children's attention. The illustrations are superb. (Note:
This book is read by the 7 - 9 year olds during session 2.)
Caines. Jeannette. Daddy, (N.Y.: Harper and Row, 1977). Fiction, 32 pp.
This is a warmly told story about the joys of a child visiting with father and stepmother
each Saturday. This book focuses exclusively on an African-American family. Although
this book is not specifically about divorce, the loving and caring relationships portrayed
in the stepfamily offer the child reader a sense that he or she continues to be loved by his
or her father after divorce and remarriage.
Perry, Patricia and Lynch. Marietta, Mommy and Daddy are Divorced, (N.Y.: Dial Press.
1978). Non-fiction, 26 pp.
Using simple language and family photographs, this book portrays two very young
children's feelings about their parents' marital separation. It explains the reasons for
divorce in terms pre-schoolers can understand: mommy and daddy argued too much and
made each other too sad. It offers reassurance to the children or the parents' continued
love and involvement with them.
Steel. Danielle. Martha’s New Daddy, (N.Y.: Delacorte Press , 1989). Fiction, 27 pp.
This charming and beautifully illustrated book is about a child's feelings regarding
mother's remarriage. While acknowledging feelings or loss, confusion and fear, it offers
reassurance and hope. (Note: This book is read to the 4 - 6 year olds during session 5.)
Watson. Jane Werner. Switzer, Robert E.. Hirschberg. J. Cotter. Sometimes a Family
Has to Split Up, (N.Y.: Crown Publishers, 1988). Non-fiction, 29 pp.
This book is designed as a "read together" book for parents and young children. The story
consists of a boy telling the story of his parents' arguing and deciding to divorce. It
acknowledges hurt and angry feelings, and offers a sense of hope that things get better.
(Note: This book is read to the 4 to 6 year olds during session 2.)
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Books for 7 - 9 year olds
Brown, Laurene Krasny and Brown, Marc, Dinosaur's Divorce, (Boston: Little,
Brown and Co., 1986). Non-fiction, 29 pp.
A family of dinosaurs provides the vehicle for helping children understand divorce, life
with a single parent, visitation, living in two homes, relating to friends and parents' dating
and remarriage. This book also offers a section to help children identify their own
feelings about divorce. It emphasizes what children can do to help themselves. (Note:
This book is read by the 7 - 9 year olds during session 2.)
Christiansen, C.B., My Mother's House, My Father's House, (N.Y.: Atheneum, 1989).
Fiction, 27 pp.
This book is recommended for younger elementary school age children who spend part of
the week with each parent. It is more about a child's experience of living in two homes
than it is about divorce, per se. The story reflects a child's appreciation for what she
enjoys with each parent and her wish to have one place to call her own. The illustrations
are colorful and nicely done.
Fassler, David. Lash, Michele, Ives. Sally Blakeslee. Changingng Families: A Guide
for Kids and Grown-Ups, (Burlington, VT: Waterfront Books. 1988) . Non-fiction.
179 pp.
This is an improved version of The Divorce Workbook, published by the some authors
several years prior. This book is a workbook designed to be used by children and parents
together. There are many pages that engage the child reader through activities such as
drawing, writing and circling appropriate responses. The book uses children's drawings
and a child's writing style to express common thoughts and feelings about separation,
divorce and stepfamilies.
Girard, Linda Walvoord At Daddy's on Saturday, (Illinois: Albert Whitman & Co.
1987). Fiction, 29 pp.
This book may be helpful for children after they are told about separation when the
parents' plan is for them to live primarily with their mother and to visit their father
regularly. The book reassures the child of the ongoing relationship with his or her father
after he moves out of the family home.
Hiegaard. Marge, When Mom and Dad Separate, (MN: Woodland Press. 1991). Non
Fiction, 32 pp.
This book was designed to help children understand and express the feelings they have
about separation and divorce through drawings. It encourages children to identify and
express their own feelings. Each page has space for the child to draw their ideas, thoughts
and feelings.

Tax, Meredith, Families, (Boston: Little, Brown and Co . 1981 ). Non-fiction. 32 pp.
This book is short, sweet and to the point. There are all kinds of families: "The main
thing isn't where they live or how big they are ... it's how much they love each
other." This book normalizes differences between families of many types. It
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is recommended for children who feel stigmatized by coming from a divorced family. It
is culturally sensitive and the illustrations are great
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Books for 10 - 14 year olds
Berger, Terry, How Does It Feel When Your Parents Get Divorced?, (N.Y.: J. Messner,
1977). Non-fiction, 57 pp.
Using words and photographs this book articulates a child's feelings and thoughts about
her parents' divorce. The story is told from the point of view of the child two years post
divorce. This book realistically addresses the child's painful experience of divorce,
portrays it as changing over time and then discusses the possible positive developments
that can follow divorce, including feeling more important, learning to be more
independent and getting to know one's parents more realistically.

Blume, Judy, It's Not the End of the World (N.Y.: Bradbury Press, 1972). Fiction: 169
pp.
This excellent book is the story of how a girl and her siblings react to their parents'
separation. Karen is concerned about how the family will manage financially; who will
take care of them and tears her parents will remarry. She tries to get her parents to
reconcile. Her 6 years old sister develops fears of the dark and of being left alone. Her 14
year-old brother runs away for a few days. Karen meets another girl whose parents are
divorced and learns from her some ways of coping adaptively. This book incorporates a
recommendation for reading The Boys and Girls Book About Divorce. By the end of the
book Karen begins to accept the reality or the divorce, has come to see it as better for her
parents, has stopped trying to get them to reconcile and is reorienting her life to a
different and hopeful future. The story is realistically told with warmth and compassion.
This book is particularly recommended for 10-13 year old girls.
Coleman, William L., What You Should Know About Living With One Parent, (MN:
Augsburg Fortress. 1993). Non-fiction. 96 pp.
Because living in a single-parent family is not always easy, this book responds to various
fears and questions of young people who live in that situation. This book has some
religious overtones.
Dragonwagon, Crescent, Always. Always, (N. Y.: Macmillan, 1984). Fiction, 26 pp.
This book is about a girl whose parents divorced when she was a baby and whose parents
live in different parts of the country. She lives with her mother during the school year and
with her father each summer. This book articulates the child's ambivalent feelings about
leaving her mother and going to live with her father, reiterates the reasons for divorce and
reassures the child of both parents' love for her.
Mayle. Peter: Why Are We Getting a Divorce?. (N. Y.: Harmony Books, 1988). Nonfiction, 28 pp.
Although short, this book is packed with information that might be helpful for children. It
puts divorce in perspective by addressing why people get married and have children and
how some parents come to the decision to divorce. This book offers some ideas about the
reorganizing family that are positive and offer hope for children, such as having special
time with each parent separately. It also encourages children to have some empathy for
their parents and to take responsibility for helping with house chores and caring for
themselves. This book is an updated version or the author's previous book, Divorce Can
Happen to the Nicest People.
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Newfield, Marcia, A Book/or Jodan, (N. Y.: Atheneum, 1975}. Fiction, 39 pp.
lodan's parents separate and she moves with her mother from New York to
California. The book focuses on Dan's feelings of longing for her father and offers
strategies for bridging long distance parent-child relationships (letters, photos and
creating a scrapbook). The scrapbook that Dan's dad makes and presents to her as a
surprise can inspire the child reader who has a long distance parent to use his or her
creativity to create projects that help maintain the bond.
Books for Adolescents
Coleman. William, Step Trouble (MN: Comp Care Publisher, 1993). Non-fiction.
128 pp.
A book for older children dealing with issues not only of separation and divorce
but of becoming a part of a new family with stepparents and step-siblings. Stories
are told by teens, parents, stepparents and grandparents with suggestions on how
to ease the transition.

Gardner. Richard A., The Boys and Girls Book About Divorce, (N.Y.: Bantam
Books. 1970). Non-fiction. 155 pp.
This is a straightforward, thorough and practical guide to understanding common
feelings and thoughts about divorce. The emphasis is on what children and
adolescents can do to help themselves. The author recommends that the book be kept
on hand to be used as an "encyclopedia" that can be referred to at different times,
when the topics covered become relevant. The book addresses the tendency to
attribute blame, anger, fear or being left alone, how to improve relationships with
divorced mothers and fathers, stepparents and the role of therapists. It also
specifically addresses what children can do when parents use them to hurt one
another, try to get them to take sides, ask them to "spy" on the other parent and
expect them to act too grown-up or too babyish. The author advocates helping
children accept what cannot be changed. He coins "Field's Rule" (as in W.C.) as a
general principle for children whose parents continually disappoint them: "If at first
you don't succeed, try, try again. If after that you still don't succeed ... forget it. Don't
make a fool or yourself.”
Green, Constance. Ask Anybody, (N. Y.: Viking Press, 1983). Fiction. 150 pp.
This is a story of' a coming of age of a young girl in rural Maine. It is a story about
disappointment and hurt within the context of divorce, and about growing up and
learning one can still enjoy the support and help of both parents even if they are no
longer a couple. This book docs a particularly good job of portraying some or the
nuances of emotion and behavior that arise in families where parents are divorced
and forming new romantic relationships.
Nickman, Steven L., When Mom and Dad Divorce, (N.Y.: Julian Messner, 1986).
Non-fiction, 76 pp.
This is a sensitive and well-written book that will be helpful to adolescents at any point
during or after their parents' divorce or remarriage. It addresses common fears, what
happens legally in a divorce, forms of custody, parental dating and stepfamilies. The
book is filled with practical steps children can take to help themselves and their parents.
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It is easy to read: each section begins with a vignette followed by a simply written, direct,
practical piece that explains the vignette and offers ideas for what a child in this situation
could do to help himself or herself. The book emphasizes children's right to not have to
grow up too fast in order to help their parents and taking advantage of available resources
when times are difficult.
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FATHER'S DIVORCE
What have I done
I've lost my son
She did it to punish me.
My daughter stays away
I let her make it that way
What have I done to my daughter and me?
My heart had blinders She couldn't find hers
The right answer was hard to see.
The situation was bad
It took all I had
I couldn't wait to be free.
When I left, I did it all wrong
It took me years too long
It wasn't done easily.
I take the blame
She wants me to feel pain What did the children see?
Will my son get older and mature?
Will my daughter forgive me for sure? Will we ever again be three?
I love my son
I love my girl, my hon I'm trying to love me.
If only it could have been don e differently.

Gerald L. Klein Copyright 1994
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MOTHER'S DIVORCE
What has he done
How can I protect my daughter and son I've got to take care of
them and me.
He left in a moment, just said good bye He never complained,
he never said why I'll take care of the children, he'll see.
He left for no reason
He abandoned us Christmas season
We were left with nothing under the tree.
There's never enough money
He spends his on his new honey
He'll be sorry for what he has done to me.
I struggle to provide each day
He complains how much he has to pay
And resents giving anything to me.
I turn the kids against him, he'll say
He wants to parent only when its a convenient day
But, it’s every day for me.
The children and I feel the pain
He savs I'm all to blame
What did the children see?
If only it could have been done differently

Gerald L. Klein Copyright 1994
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OUR PARENTS' DIVORCE
What have they done
How can they do this to their daughter and son Why are they
punishing her and me?
When he left it was a shock
He just walked out, disappearing around the block
What did we do wrong that we couldn't see?
We love our father We love our mother
Why can't we be a family?
We look forward to seeing dad
But, if we tell mom, she gets mad Why can't she let us
be?
Dad still talks about mom with anger to spare
Why can't he just try to be fair?
Why can't he let us be?
Mom needs our support and comfort more Dad can take care of
himself like before
Who will take care of my sister and me?
Why do we have to take all the responsibility?
Why can't they at least be friendly?
Why don't they listen to sis and me?
If onlv it could have been done differently.

Gerald L. Klein Copyright 1994
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THE DISSOLUTION PROCESS
(Applies equally when long term, non-marital relationships end.)

A dissolution of marriage does not end the relationship between you and your former
spouse. Rather, it begins a new, and often painful, process of restructuring your
relationship. Working together, you can create a new relationship as friends and co
parents of your childr en.
This process, however, requires time. You should be aware of the various stages, which
may be encountered along the way. These may occur separately or simultaneously.
The Mourning Stage
During this period one or both parties may feel separation pain of varying degrees. There
is mourning over the loss of the marriage relationship. Feelings of sadness may be
accompanied by fear, hurt, anger, or guilt. There may be a strong need to place blame,
"get even", or punish the other party. These feelings are normal, although they can be
frightening and upsetting to the person who is experiencing them.
This stage cannot be rushed through. Allow yourself to experience your feelings and seek
counseling assistance if necessary. If you are the spouse who is the target of these feelings,
you can help by listening sympathetically, and dealing gently with your spouse while he
or she is going through this stage. It is important to reass ure the children that these
feelings are not directed toward them, and do not affect their relationship with either
parent.
The Dependency Stage
During this stage, strong emotions may have subsided, but a need for various types of
support - financial, emotional, help with daily problems - may continue. The long-term
habit of depending on one another for help and companionship may persist for an
indefinite period. Especially where there are children, or a long-term marriage, this
interdependency may continue for many years. This can be a healthy and positive
relationship unless it delays the process of personal growth or burdens either party. If this
occurs, the party who feels burdened may need to be more assertive in expressing his or
her own needs. The party who reels overly dependent may need lo work on developing a
new support system, and seek counseling, if necessary.
Building a New Identity
Each spouse in a marriage bases a part of his or her identity on the marriage relationship.
When the marriage ends, a period of time is required to establish a new identity as a
single person. This is often a painful process of self-discovery. It may involve
establishing a new home, exploring new interest and activities, and making new friends.
During this period, it is a good idea to call on trusted friends and relatives for moral
support and companionship.
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The Final Stage - Integration
This is the desired end result of the restructuring process. Each part feels comfortably
established in his or her new identity as a single person. (If there is a new
relationship, he or she feels free to acknowledge that new relationship without guilt
or resentment.) There is a new sense of the ability to cope with the problems of daily
life and of personal well-being. Each person sees him or herself as a capable
individual, with strengths and weaknesses, and feels more accepting of his or her exspouse. A friendship may develop which is based on a realistic understanding and
appreciation of each other as individuals, and on common interests and
responsibilities, especially as co-parents.
What You Can Do Now
You can speed the restructuring process by acknowledging and accepting your feelings,
by keeping communication open with your spouse, your children, and trusted friends and
relatives. Work to rebuild trust with your former spouse. Seek counseling when
necessary.

Books to Read:
Growing Through Divorce. by Jim Smoke
Marital Separation. by Robert S. Weiss
Your Perfect Right. by Alberti and Emmons

BACK TO COURT WITH YOUR EX-SPOUSE
By Gerald L. Klein, Attorney at Law

Even after a divorce is final, there may still be the need for return trips to court.
The stress of court appearances, negotiations and conflict is not over just because you
have received the final judgment. When there are minor children and on going child or
spousal support obligations, which are always modifiable based on changes in
circumstances, further legal action is many times inevitable.
Sara and I have written about the state of "temporary insanity" that, many divorcing
couples experience during the early stages of divorce. The mental health of the parties
involved is usually measured not by whether people act irrationally during divorce, but
by how long it takes them to return to the state of normalcy they would otherwise
experience. (Of course, many ex-spouses would say of their counterparts that they were
never normal in the first place!)
Even after a passage of time following the divorce decree, many parties still cannot
negotiate with one another and are not emotionally able to utilize the services of a
mediator. That puts them right back into the courtroom relying upon the efforts of
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strangers, i.e., lawyers and judges, to resolve their conflicts. Depending upon the degree
of dysfunction of either or both parties, such returns to court may be even more
emotionally and financially devastating than the original court appearances.
People use these opportunities in court to continue their agendas of harassment,
revenge and control. For some, taking the "ex" back to court may be the only way
they can gel to see or talk to them. Some hope, paradoxically, that this new legal
barrage will convince their ex-spouse to return home.
Sometimes parties returning to court after the divorce attempt to represent
themselves to save attorney's fees and because they believe that the process will be
simpler this time around. But the depth of legal issues and the hidden costs, both
emotional and financial, may not be readily apparent.
I am the first to admit that some lawyers will take on any case, at any cost, without
considering the chances of victory or the financial or emotional impact on the parties and
their children. And, in many cases, clients go from attorney to attorney looking for one
who will take their case blindly. I have always said that people choose lawyers the way
they choose dogs as pets: they look for personalities that reflect their own, e.g., bull dogs,
pit bulls, Chihuahuas or fluffy poodles.
Watch out for the pit bulls.
I encourage clients with post-divorce legal problems to negotiate with their exspouses where possible or use an experienced family law mediator before hiring an
attorney. But I never recommend that they represent themselves. After seeing an
experienced family law attorney represent himself against a revengeful ex-wife
represented by an experienced "pit bull" there is no question of the wisdom of that
advice.
When you're an attorney representing a client, you are objective. You are able to put
on your client's case responsibly, objecting to inappropriate actions on the part of the
other attorney and appraising the way your case looks to the judge. But when you
represent yourself, all these jobs become muddled and inextricably intertwined with your
own emotional ties to the case.
You become ineffective both as an attorney for your "client" and as a client
who would otherwise be able to assist the attorney. Someone once said (I'm
paraphrasing): "One who acts as his own attorney has a fool for a client." And the
attorney ain't too bright either. The ordeal of the family law attorney I observed
representing himself reinforces the concerns most lawyers have about the trauma
divorce litigants experience.
The attorney in question could think of nothing else throughout the week that the
matter was pending before the court. His law practice came to a standstill. Old
wounds with his ex-wife were reopened. He was demoralized as he criticized his own
performance as a lawyer in an environment where he could not possibly function
rationally or objectively. While the court's decision in this case is not yet in, the
emotional and financial toll on both parties is painfully obvious. - It reminds me of
how painful trials are for all litigants. I ask myself, "What can I do as an attorney to
protect my clients from such trauma?" and "Have I ever allowed myself to be caught
up in my client's 'stuff’, thereby unwittingly perpetuating the pain?"
There are very few situations worth the pain of litigation, whether you are
ultimately perceived to be the victor or the loser. The harm is irreparable for both
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parties--and many times for the children as well, as the trauma spills over at
home. Unfortunately, you can only control the decisions that you make yourself.
The other party may be so emotionally caught up in the situation that they say,
"Going to court is worth every penny" regardless of the pain inflicted. My best
advice: When you can, negotiate, don't litigate. Use experienced family law
mediators or hire an attorney who is knowledgeable and is an effective and caring
negotiator to work on your behalf.
And avoid the pit bulls. Many times, they turn around and bite you when you're
not looking.
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CUSTODY BASICS
CUSTODY DYNAMICS TO BE BALANCED

Reality  ➔ Best Interests  ➔

Client's Wants

ORIENTATION OF PARENT
VS.

ORIENTATION OF THE COURT
THE PARENT:

How can I have more time with the child while the other parent
has less time?

THE COURT:

How can I give each parent more time with the child consistent
with the child's Health, Safety and Welfare?

IT IS THE CHILD THAT HAS THE RIGHT OF CONTACT WITH A PARENT.

It is the Child's right in Custody cases to have "Frequent and Continuing" contact
with each parent consistent with the Best Interests of the Child."

GENERAL PARENTING CONSIDERATIONS
Children's needs change based upon their development stage. Become familiar
with the development characteristics of your child(ren).
Different parenting styles alone will not cause the Court to favor one parent over the
other.
There will be a "shared parenting" arrangement of some kind. Prepare
yourself emotionally to accept that in the most cooperative manner possible.
It is not the "divorce that injures the children. It is the high conflict between
the parents that will leave the children with long term emotional scares.
REMEMBER:
Family Court is a Court of Law and Equity giving Trial Judges great Discretion.
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KIDS FIRST
PARENTS CURRICULUM SESSION 2
ADMINISTRATIVE CHECK LIST
Circle Parent Group: A, B, C or D_
OBJECTIVE:
•
•

To ensure the administrative information is presented by all parenting facilitators
with consistency in each of the parenting groups.
Facilitators: review with class, check off items and return during debriefing.

MATERIALS NEEDED:
•
•

Parking Passes (see administrators)
Review parking issues

METHODS/DISCUSSION POINTS:

□
□
□

□
□

□
□

Administrative issues are handled by the front desk administrators not the class
room facilitator.
Kids First policy and fee issues are handled by the Kids First directors not the
classroom facilitator (this includes custody and legal issues).
Review Kids First start/stop time
o Discuss any Kids First sessions canceled: None
o Please be on time as classes start promptly at 10:00 AM
Review late policy
o Class make-up session is in the afternoon (2-4 PM) of the 7th week.
o For cost see front desk administration
Review restroom locations and class room policy
o It is not necessary to request to go to the rest room.
Review food/drink policy
o Food is permitted in class
o Please remove any items you bring to class, cups, paper, etc.
o Please clean up, spills, etc.
Review classroom electronic device policy
o Please do not read newspapers, magazines, etc. in class.
o Please tum off cell phones (unless awaiting emergency)
o Please no texting your children who are in Kids First
o Electronic devices may be used to take notes.
o It is not permitted to record classes, take pictures of class personal and/or
instructors.
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KIDS FIRST
PARENTS CURRICULUM SESSION 2
ADMINISTRATIVE CHECK LIST

□

□

□
□
□

Class room inter-action policy
o It is not necessary to raise one's hand to ask a question or make a comment.
o It is encouraged and appreciated when parents bring and share books, articles
and websites that are helpful for others.
o You may be asked to read in class. If you choose not to, merely say,
"Pass."
o Kids First is interactive and works best when all attendees participate in the
discussions. If you have an opinion, advice, suggestion and/or
recommendation we'd like to hear it.
o Kids First is not about placing blame on parents, finding fault, being
judgmental or offending anyone. Kids First really is about the kids.
Kids First home work policy
o There are no tests or quizzes
o There are no grades
o Attendance for court ordered participants is the only record kept (see the Kids
First directors or administrative front desk for concerns questions).
Kids First handouts
o It is suggested you file all the handouts by session/subject and refer to them as
needed in the coming months/years.
Any questions regarding Kids First confidentiality policy?

Questions?
Thank you.
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KIDS FIRST
PARENT HANDOUTS
Session Three
The Adult Experience of Divorce or Separation
Session Three Handouts

Page No.
Parent Handout 3.I

Ten Basic Rules..............................

1

Parent Handout 3.2

Tasks for Adults............

5

Parent Handout 3.3

Homework Assignments......................

6
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TEN BASIC RULES
(Source/Adapted from: Mom's House. Dad’s House, by lsolina Ricci, Ph.D.)

1. Don't Go Through This Period Alone.
Support and acceptance by other people are absolutely essential during big changes.
Support is perhaps the most important of all the ground rules. At least one other
person must care enough about you to be supportive, to listen, to give you feedback,
and to truly care. Two people are better than one and a group is best of all, especially
when your children are welcomed and accepted in the group too. Seek out your
friends, but be careful here.
Sometimes old friends take sides or have a vested interest in your not changing at all.
It could be that you may need to create new friendships better suited for this time of
change. If you are isolated for the moment, call on your minister, a counselor, or a
hotline. Despite the popular beliefs in rugged independence and making it alone, it's
risky to go through a crisis completely by yourself. Isolation can raise the already
dangerous stress level, leading to later complications and delaying your progress.
Sometimes membership in an organization can be a temporary substitute for close
friends, but it is not an adequate replacement for a personal friendship. Remember,
"Sorrow shared, half the sorrow; joy shared, double the joy.”
2. Learn What's Going On.
Use your head; ask questions, pay attention. It is important to know when you make
any change what you are getting into. Also, finding out what's going on usually puts
you in touch with new people -- some of them in the same boat as you. When you
ask questions or observe people in somewhat similar situations, you can pick and
choose among what you see, thinking: "This is a little like my situation," or, "That
one has totally different problems." You gain a clearer perspective.

This sharing of a common condition need not take the form of baring your innermost
soul. Just your physical presence at a meeting or lecture where you can learn what's
going on is action enough until you are ready for deeper, more personal involvement.
Given half a chance, other people will share their knowledge with you and your own
investigations will give you extra clues. In the meantime, gather information, make
observations and ask questions. The more alternatives you can line up to choose from
the better.

3. Look for What Works and What Doesn't.
Give a plus to an action or attitude that promotes personal and family growth: a
minus to those toxic signs that bring pain and dissent. There are many red lights
during the first two years, and observing them in others (and asking your friends and
other singles about them) can help you avoid defeatist attitudes and keep you from
getting unnecessarily bogged down. One divorcing woman remarked during a workshop:
"Nobody told me life was a series of situations to confront and review. I was taught to
see situations as problems, as a sign that I hadn't done something right. Now I see
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that if I want to reshape my life, I have to forget about problems and failures and
look at what works and what doesn't."

4. Care for Your Inner Self.
Provide for your basic human needs, especially those, which lead you to a strong
sense of self. Since the complexities of this transition bring many role changes, you
will face yourself alone, no longer a married parent or a married person. Your own
self-esteem and reshaped identity will respond to acceptance, respect, affection, and a
sense of belonging and feedback from those you respect, but you need to give these
to yourself as well. Make time for your inner self, for contemplation and for quiet
periods alone when these many changes can have a chance to sink in gently. Respect
this period of your life. Listen to yourself; your emotions are not tyrants, but are parts
of your being that have a right to be heard and to be cared for.
5. Take Care of Your Body and Find Safe Ways to Blow Off Steam.
What's good for the psyche is also good for the body. Respect the need of both to
take "time out" for rest and recreation. Big changes take enormous amounts of
energy; if you don't rest, stress gets the upper hand. While stress can kill, it more
often maims, especially when people don't take time to eat, exercise and rest. A crisis
period can lead to the "overs" over-drinking, over-smoking, over-eating -- with no energy left for more constructive
actions. In times of stress, we need to take extra care in order to avoid physical
depletion and illness. Now is the time to check with your doctor, especial1y about the
right amount of exercise for you.

Baby yourself with a good book, an afternoon with friends, or a quiet walk. Find safe
ways to blow off steam, ways to let some of the inner pressures escape. Some people
jog, play tennis, take-up bowling. Others work out at the gym, play the piano, or join
a baseball team. Whatever is your way, you'll know it's working when your body
feels better and your problems seem smaller.
6. Keep a Positive but Realistic Perspective.
A positive but realistic frame of mind is an important key to making anything work.
This does not mean blindness to problems, or a Pollyanna view of life. It does mean
taking a long view of your experience every once in a while and making conscious
efforts to shake off any negative, doomsday feelings. Your situation is similar to
others' but it is also uniquely personal. You are your own best judge of what is
happening. It's your life, and you are ultimately responsible for how you see it and
for what you do with it. Furthermore, the latest research strongly suggests that people
who best withstand the stress of crises have supportive contacts with others and a
determination to focus on the hopeful rather than the depressing sides of a difficult
situation.
7. Increase Personal Skills.
You might agree that you need to gain more friends, knowledge, or awareness, or a
better perspective; you might agree that you should care for your body and your inner
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self. But how do you do it? Know-how can be acquired. Reach out to other people;
ask them what they do. Observe others thoughtfully. Take classes.
Reorganizing one's life usually requires a far more sophisticated set of specific skills
than were needed in marriage. Your relationships are more complicated now and can
all profit from a stronger grasp of personal skills.
8. Watch Your Language.
The vocabulary you use to describe your circumstances is tremendously important
for
your children's and your own sense of dignity and direction. It's your responsibility to
create a vocabulary that accurately and humanely reflects your circumstances and
lifestyle. If a word or phrase does not positively reflect your new status, get rid of it
and make up your own term. Remember, we often become what we are called.
9. Use Your Sense of Humor.
Even if you are in a crisis period now, try to lighten it up with the humor and
laughter that can so mercifully release pent-up tensions and renew a sense of hope
and perspective. As serious as a crisis might be, it can't always be taken seriously.
Play with your children, relax with them, and enjoy being together. The months and
years will go by quickly enough. The times together will be the ones most likely to
be remembered and cherished. These will be the times that will say "family."

10. Encourage Your Children to Explore These Rules for Themselves.
These basic rules are not just for grownups; they can be encouraged in children as
ways that they too can learn to weather crises. Your example during crisis periods is
not only a good teacher for your children, but it can give them a sense of confidence
in your ability to cope with massive changes, and in their ability to "take after my
Mom" or "be like my Dad."
These basic rules cover a lot of ground, but an action in one part usually affects other
parts as well. One action meets more than one need; one insight influences more than
one attitude.
How Much Change and Stress Can/Should You Take?
The higher the stress, the greater your need to protect yourself and to be good to
yourself. But changes don't happen overnight, and sometimes all the talk and action
of reshaping lives is just too much too soon. That's your clue to stop and take a rest
before going on.
During great change, people are much like sponges: they can absorb just so much at
one time and no more. Later, after drying out a bit, they can let more change soak in.
1. Get some real rest by not thinking about your problems. Give yourself some
breathing room. Cope with your situation at your own pace: in your own rhythm.
2. If at any time you question your resilience, your durability, talk to a friend or
counselor, or find a hotline. Use all the help you can get during the first couple
of years. It is available, and you deserve to treat yourself to the best.
3. Respect this period of your life. It probably wasn't in your original blueprint for
your life, but it's here now, so give it your most creative attention.
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TASKS FOR ADULTS
(Source/Adapted from: Second Chances, by Judith S. Wallerstcin and Sandra Blakeslee. NY: Ticknor & Fields. 1989)

1)
Ending the Marriage:
Parents need to bring the marriage to an end in as civilized a manner as possible,
realistically assessing the children's needs as separate from their own and striking the best
and fairest overall deal.
2)
Mourning the Loss:
Each ex-partner needs to acknowledge the loss and mourn the dreams and hopes that
were never fully realized and never will be realized. It is important to cry because crying
reduces anger.
3)
Reclaiming Oneself:
Parents need to establish a new sense of identity separate from the former partner.

4)

Resolving or Containing Passions:
Uncontained anger or a sense of outrage can erupt into violence which could result m
children being used as weapons in the parental conflict.
5)
Venturing Forth Again:
Divorced men and women need to find the courage to try new relationships, new roles,
and new solutions to old problems in both the workplace and the sexual arena.

6)
Rebuilding:
The goal is either to create a new, sustained, adult relationship that will be better than the
one left behind and that will include the children, or to establish a gratifying life outside
of marriage that includes but does not overburden the children.
7)
Helping the Children:
Despite their unhappy feelings about each other, both parents need to make longlasting commitments to their children for as long as the children need them. This
means providing the same extent of financial support the children would have
received had the marriage remained intact, and greater emotional support in order to
offset the greater anxiety suffered by the children.
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KIDS FIRST HOMEWORK ASSIGNMENT
PARENT GROUPS
Session Three

Think about ways in which you can take care of yourself. Write
down your ideas to share at the next session.
Bring in books to share, which have been helpful to them.
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EXECUTIVE COMMITTEE MEETING
Agenda

1.

Review of Calendar
• Overview of month (big items)
• Upcoming week (detailed items)
• Review of meals
• Discuss any School/Social Plans
• Service Projects/Unplanned Chores
• Near term holiday plans

2.

"Evening with the Family" planning
• Spiritual Message Assignment
• Games/Entertainment Assignment
• Snacks/Desert Assignment
o No TV, no cell phones, no computer, etc.

3.

Review/Status Personal Goals

4.

Review/Status Family Goals

5.

Personal Inventory
• Things my spouse needs to talk about
• Things I need to talk about
• A family issue that needs to be discussed
• Things my spouse/I need additional support on
• How is your burden? Your stress level?

6.

Discuss the Value the Children are Being Taught this Month

7.

Decisions to Be Made

8.

Financial Decisions/Budget to be discussed

9.

Things to Pray Over/For

10.

Comments:
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Mayo Clinic Embody Health
E N H A N C E YOUR LIFE

Stress management: Understand your sources of stress
The kids are screaming, the bills are due and there's a pile of work on your desk that's
growing at an absurdly swift pace. It's undeniable -life often seems full of stress. But
understanding the types and sources of stress -big and small, short-term and long-term,
internal and external -is an important part of stress management. So where does your
stress come from?

Two main types of stress
Stress is your body's reaction to the demands of the world, and stressors are events or
conditions in your surroundings that may trigger stress. Two main types of stress you
face are:
• Acute stress. Also known as the fight-or-flight response, acute stress is your body's
immediate reaction to a significant threat, challenge or scare. The acute-stress response is
immediate, it's intense, and in certain circumstances, it can be thrilling. Examples of stressors
that may cause an acute-stress response are a job interview, a fender bender or an exhilarating
ski run.
• Chronic stress. This results from long-term exposure to acute stress. The chronic-stress
response is much more subtle than is the acute-stress response, but the effects may be longer
lasting and more problematic. The stressors that may lead to chronic stress are the nagging,
day-to day life situations that often seem unrelenting. This includes relationship problems,
work difficulties and financial woes.

Effective stress management involves identifying and managing both acute and chronic
stress.
Symptoms of stress
While mild stress can actually be beneficial it can spur you into action,
motivate and energize you - it's often the buildup of the little things that can really "stress
you out." Persistent stress can lead to many adverse health problems, including:
•
•
•
•

Physical symptoms, such as headache and fatigue
Mental symptoms, such as poor concentration
Emotional symptoms, such as irritability and depression
Social symptoms, such as isolation and resentment
Know your stressors
External exasperations

https://www49.mayoclinicembodyhealth.com/go/doc1D/SR00031/METHOD/print
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External stressors are events and situations that happen to you. While you may have
control over some of these stressors and how much you let them affect you, there are
times when they extend beyond your control. Some examples include:
• Major life changes. These changes can be positive - a new marriage, a planned pregnancy,
a promotion or a new house. Or they can be negative the death of a loved
one or going through a divorce.
• Environment. These stressors could include a noise disturbance, such as a barking dog, or
excessive light, as from a billboard across the street.
• Unpredictable events. This category could include an increase in monthly bills, an
uninvited houseguest or a pay cut.
• Family. The occasional spousal spat, a teenager who refuses to cooperate or a nagging
mother-in-law can all contribute to stress.
• Workplace. Perhaps an overwhelming workload or an impossible boss.
• Social For example, a blind date or making a speech to a room full of co-workers.
Internal irritations
Not all stress stems from things that happen to you. Some of the stress response can be
self-induced. Those feelings and thoughts that pop into your head and cause you unrest
are known as internal stressors. Examples include:
• Fears. These can be things, such as a fear of flying or heights, or more-subtle apprehensions
such as participating in a discussion with a group of strangers at a meeting.
• Uncertainty. Stemming perhaps from a looming restructuring at the office or waiting for
medical test results.
• Attitude. Having a negative view of the world can be stressful, since you create an unpleasant
environment in which to live.
• Unrealistic expectations. A perfectionist or controlling personality may lead to
unnecessarily high stress levels. Overscheduling and not planning ahead can lead to
worries.
Stress is here to stay

Not a day in your life goes by without encountering a situation or event that may trigger
stress. And that’s OK. By identifying and understanding the sources of your stress, you
learn to better manage it. So what stresses you out?
By Mayo Clinic Staff July 23, 2008
© 1998-2009 Mayo Foundation for Medical Education and Research (MFMER). All rights
reserved. A single copy of these materials may be reprinted for noncommercial personal
use only. “Mayo,” "Mayo Clinic,” “MayoClinic.com," "EmbodyHealth,'1 "Reliable tools
for healthier lives,” "Enhance your life," and the triple-shield Mayo Clinic logo are
trademarks of Mayo Foundation for Medical Education and Research.
SR00031
https://www49.mayoclinicembodyhealth.com/go/docID/SR0003l /METHOD/print

74

Self-Care Assessment
The following worksheet for assessing self-care is not exhaustive, merely suggestive. Feel free to add
areas of self-care that are relevant for you and rate yourself on how often and how well you are taking
care of yourself these days. When you are finished, look for patterns in your responses. Are you more
active in some areas of self-care? Do you tend to ignore others? Are there items on the list that hadn't
even occurred to you? Listen to your internal responses and dialogue about self-care, and take note of
anything you would like to prioritize moving forward.

Rate the following areas according to how well you
think you are doing…

3 = I do this well (e.g., frequently)

0 = I never do this

2 = I do this OK (e.g., occasionally)

? = This never occurred to me

1 = I barely or rarely do this

Physical Self-Care
__ Eat regularly (breakfast, lunch, and dinner)
__ Get regular medical care for prevention
__ Get medical care when needed
__ Take time off when sick
__ Wear clothes I like
__ Do some fun physical activity
__ Think positive thoughts about my body

__ Exercise
__ Eat healthily
__ Get massages
__ Take vacations
__ Get enough sleep
__ Do some fun artistic activity
__ (Other)
____________________________

Psychological Self-Care
__ Take day trips or mini-vacations
__ Have my own personal psychotherapy
__ Make time away from technology/internet
__ Read something unrelated to work
__ Notice my thoughts, beliefs, attitudes,
feelings
__ Engage my intelligence in a new way or area
__ Do something at which I am not expert

__ Make time for self-reflection
__ Write in a journal
__ Attend to minimizing life stress
__ Be curious
__ Say no to extra responsibilities
__ Be okay leaving work at work
__ (Other)
____________________________

Emotional Self-Care
__ Spend time with people whose company I enjoy
__ Stay in contact with important people in my life
__ Re-read favorite books, re-view favorite movies
__ Identify and seek out comforting activities/places
__ Express my outrage in social action or discussion
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__ Love myself

__ Allow myself to cry
__ Give myself affirmation/praise
__ Find things that make me laugh
__ (Other)
____________________________

Spiritual Self-Care
__ Make time for reflection
__ Find a spiritual connection or community
__ Be aware of non-material aspects of life
__ Try at times not to be in charge or the expert
__ Identify what is meaningful to me
__ Seek out reenergizing or nourishing
experiences
__ Contribute to causes in which I believe
__ Read or listen to something inspirational

__ Spend time in nature
__ Be open to inspiration
__ Cherish my optimism and hope
__ Be open to knowing
__ Meditate
__ Find time for prayer or praise
__ Have experiences of awe
__ (Other)
____________________________

Relationship Self-Care
__ Schedule regular dates with my partner
__ Call, check on, or see my relatives
__ Share a fear, hope, or secret with someone I
trust
__ Stay in contact with faraway friends
__ Make time for personal correspondence
__ Allow others to do things for me

__ Make time to be with friends
__ Ask for help when I need it
__ Communicate with my family
__ Enlarge my social circle
__ Spend time with animals
__ (Other)
____________________________

Workplace or Professional Self-Care
__ Take time to chat with coworkers
__ Identify projects/tasks that are exciting
__ Balance my load so that nothing is "way too
much"
__ Arrange work space to be comfortable
__ Get regular supervision or consultation
__ Negotiate/advocate for my needs

__ Make quiet time to work
__ Take a break during the day
__ Set limits with my boss/peers
__ Have a peer support group
__ Identify rewarding task
__ (Other)
____________________________

Overall Balance
__ Strive for balance within my work-life and work-day
__ Strive for balance among my family, friends, and relationships
__ Strive for balance between play and rest
__ Strive for balance between work/service and personal time
__ Strive for balance in looking forward and acknowledging the moment
Areas of Self-Care that are Relevant to You
__ (Other) ________________________________________________________
__ (Other) ________________________________________________________
__ (Other) ________________________________________________________

Adapted from Saakvitne, Pearlman, & Staff of TSI/CAAP (1996). Transforming the Pain: AWorkbook on Vicarious
Traumatization. Norton. Adapted by Lisa D. Butler, PhD.
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EFFECT OF DISSOLUTION ON CHILDREN
AT DIFFERENT DEVELOPMENTAL STAGES
Infants and Toddlers (approx. birth to 2 years):
Major factors in adaptation are: child's temperament; vulnerability to "affective
flooding 11 (being overwhelmed with the emotional intensity of parents' reactions to
which children at this stage are subject because of the still-developing differentiation
of self and others); reactions to changes in routine and childcare providers; decreased
contact with one or both parents; parental depression.
Parents can help infants and toddlers by maintaining a consistent routine; using
familiar objects to aid transitions; being aware of likely behavioral regressions
(disturbances in eating or sleeping patterns, changes in play, vocalization, activity
level, etc. -- in short, any reversion to previous levels of functioning as a reaction to
stress) so they can anticipate them and help the child manage the stress, rather than
blaming the other parent; protecting the child from interparental conflict.
Preschoolers (approx. 3 to 5 years):
Major factors in adaptation are: stage of cognitive immaturity (normal egocentrism -seeing causes as residing in oneself -- makes these children more vulnerable to
feeling that they caused the divorce and that they can get their parents back together);
difficulty distinguishing fantasy from reality; possible difficulty in achieving
increased independence (because of loss of secure home base); temperament;
abandonment fears (i.e., if one parent left, what is to stop the other from leaving as
well); increased role of the father in helping children separate psychologically from
mother.
Parents can help preschoolers by eliminating or reducing environmental stressors
(maintaining a predictable and consistent schedule; protecting the child from
exposure to interparental hostilities; particularly distraught parents getting help for
themselves); and reassurance (addressing child's fears of abandonment or of someone
being hurt, as well as feelings of responsibility for the divorce).
Early Elementary School Age (approx. 6 to 8 years):
Advances in cognitive development create the capacity for increased fantasies of
abandonment or of a parent being hurt; egocentrism continues, although in more
muted form; father becomes increasingly important; child has a strong sense, for the
first time, of the family as a unit, and sees the divorce as the loss of that unit's
integrity. Thus, children at this stage are likely to react with great sadness. Keep in
mind that children at this developmental stage will make use of defense mechanisms
which are normal and healthy for them. For example, they are likely to use denial to
ward off feelings about the divorce, and may involve themselves in school or peer
activities rather than focusing on family problems. They may also use the defense of
turning passive into active, whereby they transform feelings of being a passive
victim into feelings of power and control through uncooperative or angry behavior.
Some risks faced by children at this stage whose parents are divorcing are: (1) the
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child's wish to be a grownup may dovetail with a parent's need to escape feelings of
loneliness, anxiety, or depression, resulting in the child being used as an ally or
confidant; and (2) the child may lose a sense of feeling valued and loved when a
parent adjusts positively by developing new work routines and new relationships.
Parents can help children in this age group by reassuring them that the divorce is not
"their fault" and that it is between the parents (not between either parent and the
child); talking with them through displaced communication (communication with
the child through a less threatening medium such as puppets or discussion about how
eight-year-olds might react -- any way of talking with the child about his or her
experience and feelings without directly asking about feelings); structuring special
time with the child; and avoiding the use of the child as an ally or confidant
Late Elementary School Age Children (approx. 9 to 12 years):
At this point in development, children are usually able to understand the divorce
more realistically. They are more likely to experience inner conflicts. They may feel
torn between loyalty to both parents, and the desire to take sides; they may feel both
anger and love toward one or both parents; they may feel affection for a step-parent
and experience those feelings as betrayal of the other parent; they may want greater
involvement with school and peers, yet feel obligated to stay home and take care of a
depressed or anxious parent. There is frequently a difference between how boys and
girls of this age react to divorce. Boys are more likely to cope through "externalizing
defenses," which manifest as anger, hostility, or uncooperativeness. Girls are more
likely to cope through "internalizing defenses" such as somatization (converting
psychological distress into physical symptoms, frequently in the form of headaches
or stomach aches), or becoming more "other-directed" (anticipating and addressing
others' needs while repressing their own anger and sadness). Children at this
developmental stage are likely to be most stressed by: exposure to interparental
hostilities; loss of relationship with the non-custodial parent; a depressed parent
turning to the child for help or solace, thereby burdening the child; and fear of being
replaced by a parent's new partner.
Parents may help children of this age group by reassuring them that the divorce is not
their fault; protecting them from interparental hostilities; not placing them in adult
roles (co-parent or confidant); not using them as spies or messengers; helping them
maintain frequent and consistent contact with the non-custodial parent; and use of
displaced communications. Parents who are depressed or anxious can get counseling
for themselves so they will be less likely to burden their children with the
responsibility of caring for them.
Adolescents:
The stakes of psychological distress are higher with adolescents than with younger
children, because adolescents are capable of doing so much more damage to
themselves and others. Divorce is particularly difficult for children at this stage
because the stresses of the divorce get superimposed upon the normally stressful
physical, social and emotional changes of adolescence. Adolescents are likely to
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experience feelings of anger, sadness and disappointment with one or both parents for
not being able to keep the family together. They experience loss of the family unit as
a home base at a time in their development when they usually need to have a secure
base from which to "launch." They are more likely than younger children to be used
as parents' friends, confidants, spies or messengers. An adolescent may feel pressured
by one or both parents to choose which parent he or she wants to live with. The
adolescent's reversion to a more egocentric way of thinking often results in feelings
of guilt and responsibility for the divorce, as well as feelings of rejection by the
parent who left the home. Emotional distress in adolescents can be recognized by:
anger (fighting, arguing, substance abuse, stealing, poor grades); depression
(dysphoric mood, feelings of worthlessness, irritability, problems concentrating,
disturbances in eating or sleeping patterns); and somatic complaints.
Parents can help adolescents to cope by reassuring them that the divorce is not their
fault and that both parents continue to love them; giving them some general information
about the parental problems; protecting them from interparental hostility; helping them
maintain frequent and regular contact with both parents ; and avoiding the inclination to
parentify the adolescent.
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TASKS FOR CHILDREN
(Source/Adapted from: Second Chances, by Judith S Wallcrstcin and Sandra Blakcslec. NY: Ticknor & Fields, 1989)

1. Understanding the Divorce:
Children need to accurately perceive the immediate changes that divorce brings, and
lo differentiate fantasy fears from reality. As children become adolescents and young
adults, they will reevaluate their parents' actions, and can then draw useful lessons
for their own lives.
2. Strategic Withdrawal:
Children need to get on with their own lives as soon as possible after the divorce: to
resume their normal activities and get back physically and emotionally to the normal
tasks of growing up. Children need encouragement from their parents to remain
children.
3. Dealing With Loss:
After divorce, children experience two losses: the loss of the non-divorced family,
and the loss of the presence of one parent from their daily lives. Children need to
maintain a good, close relationship with the non-resident parent to promote their
growth within the divorced family.
4. Dealing With Anger:
Children need to work through their anger, to recognize their parents as human
beings capable of making mistakes, and to respect their parents for their real efforts
and their real courage.
5. Working Out Guilt:
Young children often feel responsible for divorce, thinking that their misbehavior
may have caused one parent to leave. Children need to separate from guilty ties that
bind them too closely to a troubled parent.
6. Accepting the Permanence of the Divorce:
Children feel a strong and understandable need to deny the divorce. Children may
not overcome this fantasy of reconciliation until they themselves finally separate
from their parents and leave home.
7. Taking a Chance on Love:
Children of divorce must hold onto a realistic vision that they can both love and be
loved.
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PARENTING AFTER THE DIVORCE
(Source/Adapted from: Helping Your Child Succeed After Divorce. by Florence Bicncnfcld. Ph.D.)

➢ See your child as soon as possible after the separation.
➢ Encourage your child to have a positive relationship with the other parent.
➢ See your child regularly.
➢ Gain your child's trust.
➢ Don't try to turn your child against the other parent.
➢ Don't pressure your child to choose where he or she wants to live.
➢ Avoid discussion with your child of legal and financial matters pertaining to the divorce.

➢ Cooperate if there is an emergency or crisis.
➢ Seek help for your child if certain symptoms persist.
➢ Make sure your child has his/her space a sense of belonging at both places.
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CREATING A CLOSER RELATIONSHIP WITH YOUR CHILD
(Source/Adapted from: Helping Your Child Succeed After Divorce. by Florence Bicncnfcld. Ph.D.)

➢ Become a good listener.
➢ Allow your child to express feelings.
➢ Comfort and reassure your child.
➢ Be demonstrative -- show your affection for your child.
➢ Protect your child from parental disputes or disagreements.
➢ Set reasonable rules and limits for your child's behavior according to his or her
age and development.
➢ Along with discipline, give your children as much praise as you can.
➢ Don't call your children names or use put-downs.
➢ Set realistic goals for your child.
➢ Avoid excessive behavior.
➢ Spend some leisure time and play with your child.
➢ Gradually, patiently, and with love, help your child to learn and grow.
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KIDS FIRST HOMEWORK ASSIGNMENT
PARENT GROUPS
Session Four
Pick a task from "Creating a Closer Relationship" - try it out
during the week- write down what happens so you can report
back the results to the group at Session Three.
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I hear you feel ____________________________
when __________________________.
So, I will ____________________
______________________________.
Thank you for letting me know.
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PARENT
CURRICULUM
Session Five Part A

Effective Communication
with your Children’s Other Parent
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KIDS FIRST PARENTS' CURRICULUM

SESSION 5A: Effective Communication with Your Children and Your Children's
Other Parent
OBJECTIVES:
•
To help participants realize that appropriate communication with their
child's other parent is essential to successful sharing of parental responsibilities.
•
To help parents learn a new approach to communicating with their former
partner which will enable them to co-parent more effectively after divorce, separation or
during custody differences.
•
To help participants understand positive communication skills that promote
understanding and enhance the quality of both parents relationship with their children
MATERIALS NEEDED:

Additional Handouts:
• Cognitive Distortions
• Parents Curriculum Package:
• What Motivates My Communication
• Conversations With Difficult People
• Distortions and Disconnects
• More Effective Communication Skills
• The Definition of Listening
• Moving To A More Formal Relationship
• Do's and Don'ts, Respectful Business Vocabulary
METHOD/DISCUSSION POINTS:

Homework Review:
• Participants describe the tasks they implemented to create a closer relationship
with their children, and how the exercise worked for them.
• Ask if they were able to talk with and listen to their kids about the stress in their
kid's home life, school life and peer group life
The Importance of Good Communication:
Write the items below on the board then ask the class, (in order to create an open
discussion:
• "Why can't I choose…?"
1)
2)
3)
4)
5)

to stop or pull out of an argument
from becoming defensive
from getting my feelings hurt
from wanting to hurt the other person
from becoming angry
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Point out the need for parents to communicate clearly with the other parent and their
children in a manner, which doesn't complicate things further. The research is
abundant:
• Children can survive a divorce, but long term; they can't survive conflicts
between their parents.
Explain that clear communication and understanding between parents is essential for
children's normal, safe and healthy development.
The Separation Process Requires a New Way of Communicating:
Draw a triangle on the board. The triangle represents the family; the three sides
represent father, mother and child. When the triangle/family was intact, the parents
had a sense of intimacy, which allowed them to talk about many issues concerning
their relationship with each other and with their child. With separation or divorce,
that sense of intimacy no longer exists. Parents need to learn a new way of
communicating. One that doesn't involve intimacy. So that they can communicate
with each other regarding their children. A business type communication style is
best when co- parenting.
Tell the parents to:
• Think about how we communicate at work. If our boss comments about our
work how would we respond? If it were the other parent saying the same
thing would our response be the same as with our boss?
Exercise:

Quickly go around the room and ask the question:
• Do you speak in words? (Yes. No. Ok. Maybe, etc.)
• Or do you speak in sentences, paragraphs or pages?
Explain that normal western communication is 3 to 4 sentences then one leaves a
pause for a response. If you are a paragraph or page speaker how long can a
reasonable person (or will a child) be attentive? Ask:
• How do you know what your communication style is?
• What process do you use to "check" and see if your ability to communicate is
effective?
Discuss with the class the process of and importance of communication selfevaluation. There are two parts to communication;
1) Transmission
2) Reception.
We all possess the power to choose how well we receive and/or transmit
communication. Understand that communicating thoughts, ideas, wants, likes,
dislikes and various emotions are complicated and not at all easy.
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The National Center for Biotechnology Information and The Associated Press
reported that attention span, or the amount of concentrated time on a task without
becoming distracted, was down to 8 seconds in 2013 (apparently the attention span of
a goldfish is 9 seconds). Other than how we compare to goldfish, the decrease in
attention span probably comes as little surprise given the amount to external, "quickhit" stimulation delivered in our social media world.
Exercise:
On the black board draw two stick figures a yard or so apart one male and one
female. Draw three lines in front of the male figure the same size as the
figure, e.g.

Explain that those are "filters" through which our attempt to communicate clearly
must pass. Ask if someone can give an example of a filter. If no response, offer one
filter as: GENDER. Point to a class member and ask for another filter. Continue
asking until you get class participation. Other examples of filters are:
• Age
• Relationship, e.g., parent, grandparent, etc.
• Religion
• Culture
• Education.
Once you have five (5) or so filters identified, ask the class how those filters can
impede one's ability to get out or transmit a message, a thought or idea clearly.
Discuss with the class. Ask class members if they are aware of any a filter(s) they
have which may be causing a problem. After responses ask the class:
• How they would know?
• What process do they go through to determine if there are impediments to their
ability to get a message out clearly? No response is necessary. It is for them to
think about.
Walk over to the female stick figure and draw three lines in front of it, (same as
above). Ask if the parent has filters? Are they similar? Do class members think the
other parent's filters impede message reception? Ask the class who is responsible for
improving the OTHER parent's communication skills? No response is necessary. It is
for them to think about.
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Explain to the class that our children are watching, listening and learning how to
communicate with their peers, their future spouse and your future grandchildren by
watching and listening to you. Part of our responsibility as parents is to model and
thereby teach better communication skill and the process of self-improvement.
Adult Communication:

Distribute the hand out on Cognitive Distortions.
Exercise:
Ask the class to select one or two of the Cognitive Distortions they have noticed in
the other parent and put a check mark by it. Ask class members for examples
(continue trying until you get 3 different cognitive distortions then stop). Process
with the class as necessary. Next ask the class to put an X by distortions they see in
themselves. Again, ask the class for examples regarding themselves. As they
respond, ask the class how dysfunctional thinking, brought on in many cases by how
and what we think, can impede co-parenting communication and in doing so, harm
our children? Discuss as necessary until the class understands.
Afterward ask the class how they would know if THEIR thinking is causing a
problem and what process do they go through to correct it so that their message gets
out clearly? No response is necessary. It is for them to think about.
What does a "business-like" communication relationship look and sound like?
Ask the class for examples of how they inter-communicate with the check-out person
at, for example:
• the grocery store
• car mechanic
• doctor or dentist
• at their work
• IRS (try being nasty with them and see what it gets you)
Ask the class what are some consistent threads that run through the communication
with all these professionals?
Examples:
• each is treated with dignity
• each is spoken to with courtesy or politeness
• usually communication is limited to the task, objective or purpose at hand
• conversation does not get personal
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Exercise:

Refer to the handout: "The Do's of Effective Co-Parenting Communication." Go
around the room having them read each one.
Discuss as necessary.
Steven R. Covey, author of, "The Seven Habits of Highly Effective People" has a
simple statement about effective communication: "Seek first to understand, and then
seek to be understood." Sounds simple but one must seek to understand at a level that
the person to whom you are speaking KNOWS that you understand them. Only then
do you seek to be understood. Suggest to the class to write that down.
•
•
•
•

Careful listening, every word counts
Talking alone (or only talking).. .isn't communicating
Listen more than we talk. Do you care or are you only concerned with
your own needs?
Be slow to sav no, think about what's in the best interest of the children

Distribute the Handout Packet for Session Five. Refer to Handout #1; "Moving to a
More Formal Relationship11 Discuss the examples with the group.
•
•
•

Stress the need always to treat the other parent with common courtesy
Never to put the children in the middle.
Suggest discussing all business away from the children.
NOTE

Emphasize repeatedly that children can survive divorce, but long term; it's very
difficult for children to survive conflict between parents.

Homework:
1. Identify one communication filters that may be impeding getting your message
out
2. Select one cognitive distortion that you have to work on
3. Identify at least one of your communication "disconnects"
4. Identify one skill you've adopted to improve communication with your co-parent

END
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What Motivates My Communication?
Ask yourself: "what is my motive when I communicate? If it is to manipulate, it will
prove to be ineffective over time regardless of who you are communicating with.
Many people, when co- parenting try using a variety of ill-advised approaches often
to: 1) manipulate to get their way, 2) to hurt, 3) or to get revenge. How does
manipulating your co-parent help your children?
Often, when co-parenting, parents take criticism personally because they are
emotionally dependent on others. A state of collusion is established between these
parents feeding off each other's weaknesses in order to validate their own perception
for the "rightness" of their position and "wrongness" of the other parent's position.
That reinforced justification fuels the fire of their frustration and anger and blocks
any attempts at reasonable and/or rational communication. Do you fall into this
category?
Most people are turned off by speakers or articles that have nothing more to share
than entertaining stories mingled with "motherhood and apple pie" platitudes. They
want substance; they want process; they want more than aspirin and band-aids for
their own communication failure. What mature adults want is to solve their chronic
problems and achieve long-term, positive results.
These are problems that common approaches can't solve. Quick, easy, free, and fun
approaches won't work. Why does it take work, time and persistence to create
change? Often habits of ineffectiveness are rooted in our social conditioning toward
quick-fix, short-term thinking. In school, many of us procrastinate and then
successfully cram for tests. But does cramming work on a farm? Can you go two
weeks without milking the cow, and then get out there and milk like crazy? Can you
"forget" to plant in the spring, goof off all summer, and then hit the ground real hard
in the fall to bring in the harvest? We might laugh at such ludicrous approaches in
agriculture, but then in academic environments, we might cram to get grades and
degrees.
The only thing that endures over time is the law of the farm: I must prepare the
ground, put in the seed, cultivate, weed, water, and nurture growth. So also in a
business or a marriage there is no quick fix where you can just move in and
magically make everything right with a positive mental attitude and a package of
success formulas.
1) Seek to identify areas for self improvement
2) Prioritize self improvement areas previously identified
3) Select the number one area for self improvement, e.g., interrupting and
a. Select books on the topic
b. Look it up on the internet
c. Seek counseling for improvement
d. Be mindful of doing it and practice, persistently NOT doing it
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Conversations with Difficult People
In general these are high-maintenance people who are easy to upset and difficult to
please, who take everything personally, who whine, blame, complain, make excuses,
feel sorry for themselves and where just the mention of their name causes you to
have a knot in your stomach and walk on eggshells around them. Are you one of
them? How would you know?
Most of us consider ourselves to be fair-minded, thoughtful, rational and reasonable.
Recognize when a person is difficult

Everyone can be uncooperative and selfish some of the time but a difficult person is
not the same as a person who is just having a bad day.
Difficult people have a distinctive view of life. They perceive the world as having
cheated them out of something or as owing them something. Nothing good that
happens to them changes that perception for long. Every slight becomes a major
issue. They MUST get in the last word. Everyone else is wrong it is never them. No
matter the topic they always seem to be the most knowledgeable. It is embedded in
their personality. Does this describe your worldview?
But be aware that no matter how hard you try YOU cannot change them.
In contrast to healthy people, who feel entitled to what they deserve, difficult people
feel entitled to what they don't deserve, haven't worked for and/or haven't earned.
They do not play by the usual rules of getting along with others. They follow a
pattern of feeling justified in taking, without any feeling that they need to give in
return. Do you have feelings of "entitlement?"
This belief system reveals itself in different ways for different types of difficult
people. For example:
•

•
•

•

A bully may aggressively push others around to get his/her way, whereas an
overly needy person may feel entitled to have their hand held constantly, be
continually reassured or insist that other people fight their battles. Bullies scream
and demand. Overly needy people whine and complain.
Difficult people sometimes may appear to be caring and cooperative. This
behavior will last only until they get what they want.
Once you have identified a person as difficult, your smartest move is to protect
yourself from being blindsided. Expect these people to act solely in their own
interests even when they appear to be kind and caring. It is NOT your
responsibility to "FIX" them. Focus on what is in the best interest of your
children.
Hold part of yourself back. Difficult people get what they want by pushing others
off balance. They do so by acting in ways that trigger rage, fear, guilt and other
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strong emotions in others. Remind yourself not to get emotionally engaged. This
is their issue, not yours.

Helpful Tip: Pause before responding. No matter what the difficult person says or
does, make a practice of waiting several seconds or more before you reply. Stay
calm. The longer you wait before responding, the more the difficult person may
escalate their behavior. For example, they may become angrier or whine even more.
But the behavior is less likely to upset you because you are keeping your emotional
distance.
Suggestion for what to say to a difficult person”

"I can see how this is good for you. Tell me how it's good for the children."
This response is a useful way to deal a difficult person's demands. If the person stalls
or changes the subject, you can say, "Since it's not clear how this is good for the
children, I'm going to have to say no. Sorry."
No matter the situation always treat your co-parent with dignity and respect.
Remember that you are co-executives in the corporation of parenting your children.
It is important to maintain a positive business relationship.
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DISTORTIONS and DISCONNECTS

David L. Levin author of, "Don't Just Talk, Be Heard11 says that: "Disconnects are
things we say or do that push people away from us emotionally. They make people
less open to us -- make them like us less, trust us less." For example:
1) I don't respect you
2) I don't understand you
3) I don't care about you.

Communication "disconnects" almost immediately put people on a defensive footing
and rather than working to seek common ground or a solution, instead create the
exact opposite.
Examples:
1. Talking about yourself ... too much.

Note ... the emphasis is on the words "too much." You have to self-disclose some
information about yourself if you're going to connect with your friends and family
members. But if you're prone to tell long stories about yourself, you lose people.
This can create a disconnect for 111 care about you." Their long monologues are saying,
"No, I care about ME!" And as Levin makes very clear, "Anything that says me, me.
me is a disconnect."
2. Talking too much.

Whereas point #1 refers to "talking about yourself ... too much," point #2 says that
just plain "talking too much" is a disconnect. It sends the message, whether
intentionally or unintentionally, that "I don't care about you." It is rude and
inconsiderate and people can sense that.
3. Failing to acknowledge others.

It happens all too often. You're in a store, waiting to be waited on, while the clerk
keeps on talking to another clerk nearby or talking to a friend on the phone. And
even though he or she sees you, they refuse to stop their conversation or even nod in
your direction. It's another major disconnect.
Whether they mean it or not, they are communicating, "I don't respect you enough to
even acknowledge your existence."
So make sure you acknowledge people when they come into sight, whether it's
nodding in their direction, saying "hi" to a coworker who passes by in the hallway, or
asking a question. It always communicates some caring and some respect.
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4. Interrupting.

Interrupting is a triple disconnect. It says, "I don't care about you. I don't respect you.
And I can't understand you because I'm not even bothering to listen to you."
Of course, more often than not, people aren't "trying" to send those messages; they're
just unskilled in the art of communication.
5. Blaming

One of the key characteristics of a "disconnect" is the fact that it puts too much
emphasis on "me" rather than a "we" interaction. And even though blaming may
seem to point outwards towards others, the underlying message is "I didn’t do it ...
It's not my fault ... Don't think badly of me!"
Since we all have them... take the time to examine yourself and determine what your
communication disconnects are?
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MORE EFFECTIVE COMMUICATION SKILLS
Conflict in a relationship is virtually inevitable. In itself, conflict isn't a problem; how it's
handled, however, can aid people in working together or create issues impeding
successful outcomes. Next time you're dealing with conflict, keep these tips on effective
communication skills in mind and you may create a more positive outcome.

1. Stay Focused: Sometimes it's tempting to bring up past seemingly related conflicts
when dealing with current ones. Unfortunately, this often clouds the issue and makes
finding mutual understanding and a solution to the current issue less likely, and
makes the whole discussion more taxing and even confusing. Try not to bring up past
hurts or other topics. Stay focused on the present, choose not to be distracted, and
choose not to go off on a tangent. Work towards finding a solution that is in the best
interest of your children.
2. Listen Carefully: People often think they're listening, but are really thinking about
what they're going to say next when the other person stops talking. Truly effective
communication goes both ways. While it might be difficult, try really listening to
what is being said. Clear your mind. Don't think of a comeback. Don't interrupt.
Don't get defensive and think about a "hurtful" response. Just hear them and reflect
back what they're saying so they know you have heard them. If you don't understand,
ask them to explain until you do.
3. Try To See Their Point of View: In a conflict, most of us primarily want to feel
heard and understood. We talk a lot about our point of view to get the other person to
see things our way. Ironically, if we all do this all the time, there's little focus on the
issue with the kids, and nobody feels heard or understood. Try to really see the other
side, and then when you are can you are able better explain position. (If you don't 'get
it', ask more questions until you do.) Others will more likely be willing to listen if
they feel heard. "Seek first to understand, and then seek to be understood."
4. Respond to Criticism with Empathy: When someone comes at you with criticism,
it's easy to feel that they're wrong, get hurt and get defensive. While criticism is hard
to hear, and often exaggerated or colored by the other person's emotions, it's
important to listen for the other person's pain and respond with empathy for their
feelings. Also, look for what's true in what they're saying; that can be valuable
information for you. Every one of us has room to improve.
5. Own What's Yours: Realize that personal responsibility is a strength, not a
weakness. Effective communication involves admitting when you're wrong. If you
both share some responsibility in a conflict (which is usually the case), look for and
admit to what's yours. It diffuses the situation, sets a good example, and shows
maturity. It also often inspires the other person to respond in kind, leading you both
closer to mutual understanding and a solution. DO NOT TRY TO FIX THEM. They
are NOT your responsibility.
6. Use "I" Messages: Rather than saying things like, "You really messed up here,"
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begin statements with "I", and make them about yourself and your feelings, like, "I
feel frustrated when this happens." It's less accusatory, sparks less defensiveness, and
helps the other person understand your point of view rather than feeling attacked.
7. Look for Compromise Instead of trying to 'win' the argument, look for solutions
that meet everybody's needs. Either through compromise or a new solution that gives
you both what you want most, this focus is much more effective than one person
getting what they want at the other's expense. Healthy communication involves
finding a resolution that both sides can be happy with. Remember, it's about what is
in the best interests of the children.
8. Take a Time-Out: Sometimes tempers get heated and it's just too difficult to
continue a discussion without it becoming an argument or a fight. If you feel yourself
or the other parent starting to get too angry to be constructive, or showing some
destructive communication patterns, it's okay to take a break from the discussion
until you both cool off. Sometimes good communication means knowing when to
take a break.
9. Don't Give Up: While taking a break from the discussion is sometimes a good idea,
always come back to it. If you both approach the situation with a constructive
attitude, mutual respect, and a willingness to see the other's point of view or at least
find a solution, you can make progress toward the goal of a resolution to the conflict.
Remember use a business like communication style. The co-parenting goal should
always be: what is in the best interests of the children.
10. Ask For Help If You Need It: If one or both of you has trouble staying respectful
during conflict, or if you've tried resolving conflict on your own and the situation just
doesn't seem to be improving, you might benefit from a few sessions with a therapist.
Family therapy can provide help with altercations and teach skills to resolve future
conflict. If the other parent doesn't want to go, you can still often benefit from going
alone. See the Kids First referral list or ask your facilitator for a referral.

Quotes:
"Most of the successful people I've known are the ones who do more listening than
talking."
-Bernard M. Baruch
"Often the best thing about saying nothing is that it cannot be repeated."
-Susan L. Wiener

11. Slow down your back-and-forth exchange: Too many people are guilty of jumping
into the conversation with their response the very moment the other person stops
talking. Some people even jump in BEFORE the other person stops talking. It always
hurts attempts at a healthy communication process.
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To get over this bad habit, to slow down your back-and-forth exchange, try David Levin's
“hands-off technique." It comes from the Native American tradition of using a talking
stick in council meetings. The idea is ... you can only speak when you have the talking
stick, and no one else can speak until the stick is passed to them. (This sounds silly but it
does work.)
Specifically, when someone is talking to you, instead of jumping in with your response as
soon as the other person finishes, you must first acknowledge the fact that you heard what
he/she had to say. It could be as simple as saying, "Interesting point ... I know what you
mean ... or ... If I understand you correctly…” Comment on what he said before you
continue with your response.
You can also try Bob Parsons' "3-gulp rule." As a certified life and business coach, when
he hears an important point, he does not give an immediate response, outside of a
nonverbal acknowledgement such as an "hmm" or a nod of the head. He then ponders
what he heard and how he's going to respond as he takes 3 gulps of water. It gives him
time to think about his response as it tells the other person he's going to get a thoughtful
response rather an a flippant, off-the-cuff remark. The technique works for some. The
point is try something until you arrive at a technique that does work. At least try
something.
The object in more effective communication is work at actually hear what the other person
is saying. You're sending a "connecting message" of respect, care and understanding.
12. Ask more Questions: The reason is simple. So much of the time we just don't get it
right. And the only way to ensure understanding is to ask more questions.
It's what one obese man should have done when he went to see his doctor. The doctor put
him on strict diet and said, "I want you to eat regularly for 2 days, and then skip a day.
Repeat this procedure for 2 weeks, and the next time I see you, you should have lost at
least 5 pounds."
When the patient returned, he shocked the doctor by having lost nearly 30 pounds! "Why,
that's amazing!" the doctor said, "Did you follow my instructions?"
Weakly the patient nodded, “I’ll tell you though, by the end of each 3rd day, I thought I
was going to drop dead."
"From hunger, you mean?" the doctor asked. "No," responded his patient, "from skipping
all day!"
13. Empathize: Once you've asked some braver questions, listen for the emotions that are
openly expressed or subtly implied. And then echo back the feelings.
All you have to do is ask yourself, while you're listening to the other person, “What's the
other person feeling right now? ... or ... What emotions was the other person experiencing
in the situation he/she just revealed?" And then echo those feelings back to the talker.
Your empathic echo might be as simple as saying "Oh” or “Wow,” along with an
appropriate nonverbal reaction such a caring look in the eyes or a sympathetic look on the
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face. And you could, of course, echo back an entire sentence, using feeling words like
frustrated, excited, frightened, or confused. You might say something like, "You must feel
quite upset by that problem."
Being empathic is not a sign of weakness. You are simply acknowledging that a person is
having a feeling. Every time you empathize you actually connect with another human
being, which is important for you and for them, (particularly for your children). It's one of
the great 11 commandments" of effective communication.
14. Judge the heart and not the surface. In our busy world, it's so easy to stereotype or
categorize people. We think of good and bad people, rich and poor, black and white,
Republican and Democrat, conservative and liberal, right and wrong. They tend to be
labels and categories that separate us, that tend to point out the good in us and the bad in
others. They are all "disconnects."
A way to get around all that is to consider the other person's intentions. Lots of people
have good hearts and good intentions, but they lack the skill to communicate that well.
15. Keep an open mind: Be aware of your biases. Our bias can prevents us from learning
from and appreciating one another.
The 'Washington Post" newspaper actually tried an experiment along these lines in
2007. On a cold January morning, they sent a man to the Washington D.C. Metro
Station with a violin to play six Bach pieces for about 45 minutes. During that time,
approximately 2000 people went through the station, most of them on their way to
work. After 3 minutes a middle-aged man noticed there was a musician playing. He
slowed his pace and stopped for a few seconds and then hurried to meet his schedule.
Four minutes later, the violinist received his first dollar: a woman threw the money in
the hat and, without stopping, continued to walk. Six minutes later, a young man
leaned against the wall to listen to him, then looked at his watch and started to walk
again. Ten minutes later, a 3-year old boy stopped, but his mother tugged him along
hurriedly. The kid stopped to look at the violinist again, but the mother pushed hard
and the child continued to walk, turning his head all the time. This action was
repeated by several other children. Every parent, without exception, forced their
children to move on quickly.
For 45 minutes, the musician played continuously. Only 6 people stopped and listened
for a short while. About 20 gave money but continued to walk at their normal pace.
The man collected a total of $32.
After an hour, the violinist stopped playing and silence took over. No one noticed. No
one applauded, nor was there any recognition. No one knew this, but the violinist was
Joshua Bell, one of the greatest musicians in the world. He played one of the most
intricate pieces ever written, with a violin worth $3.5 million dollars. Two days before
Joshua Bell sold out a theater in Boston where the seats averaged $100.
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This true story raises some very important questions. Are you basing your treatment
of others on your pre-conceived biases or on the best information available? Take a
look at your biases.
Where do you tend to pre-judge others? Catch yourself doing it. And the next time
you do it, tell yourself to withhold judgment until comprehension is complete.
16. Perceptions Action: Show YouTube of the “Dog & Brownie.” How others see us, e.g.,
the other parent, our children, peers in the work place, etc., can be very different than our
vision of ourselves. Do you know what others perception of you is? What process do you
go through to objectively analyze if you are giving off a positive or negative perception.
Discuss with the class.
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The definition of listening

Hearing: The act of perceiving a sound by ear
Listening: Truly trying to understand another person's point of view so that the other
person knows that you understand

Hearing happens passively. If your ears are functioning as designed, you can hear.
You don't have to think. Something happens that causes a noise, and if you're close
enough, you can hear it.

On the other hand, listening requires an active, conscious choice. To listen, you must
have a purpose and apply a mental effort. You might even think of listening as a task
that requires focused attention in order to be accomplished.

Getting past the obstacles

Fear is the largest obstacle that inhibits listening whenever disagreements exist.
People are afraid that if they set their own perspective aside, even for a moment and
truly strive to understand another person's point of view, several things may happen:
•

it will be perceived as agreement, even if no agreement exists

•

they may be perceived as being weak

•

they'll learn something that shows their own perspective was incomplete or
wrong

•

they won't get a chance for their own point of view to be heard

•

all of the above

Other obstacles exist for why we don't truly listen, but if we're going to get past them
we must acknowledge one very important fact: Truly understanding someone else's
point of view does not come naturally. It's a LEARNED SKILL that always requires
effort. This is not easy, it takes work and practice. But remember, as you "listen"
properly you are modeling good technique for your children.
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The mechanics of listening:

What follows are two steps that help with TRUE listening. These steps are
techniques and will be effective only when they are born out of a sincere desire to
understand. Realize that other perspectives have value, and that through true listening
you can see a bigger picture and subsequently make better decisions. Don't forget
that your co-parent has a right to an opinion just like you do.

Step One: Focus on the other person:

To truly listen, start by focusing totally on the other person. This means making good
eye contact and halting all unnecessary activity. You'll also need to put your own
opinions aside for a moment, (you can share them later). When focusing on another
person you do no speaking. Instead, tune into the other person's body language and
voice inflection to identify his/her core perspectives.

Inside your head it might be your habit to get defensive or angry. Do your very best
to clear your mind and not think of a comeback. This takes work and practice. Strive
to understand more than the person's words by looking for nuances in the thoughts
and feelings surrounding their words. If you're visual, strive to see the picture that's
inside the other person's head.

DO NOT presume that because you know the person, that you know what they are
thinking. (No one can read another's mind.)

Step Two: Seek confirmation on what you perceived

During Step One you may think you understand what's being communicated, but the
other person has no assurance that you do, and frankly, neither do you. (No one can
read minds.)
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Verify your perceptions (which are simply "educated guesses" at this point) by
getting “confirmation"from the other person. This can done several ways, but
usually by asking questions:
•

"If I understand you correctly, you're concerned about the school date?"

•

Or, inquisitively, "So you're concerned about the date of the school play?"

Confirmation questions should be genuine (i.e., not jaded), and should allow the
other person to say "yes, that's it," or "no, not quite."

If you hear "not quite," ask the person to clarify and then start over again. Until you
can briefly sum up the other person's point of view, (in your own words) to his/her
satisfaction, true listening (understanding) will not have occurred.

Try this process the next time you encounter a difference of opinion. It requires much
patience/perseverance and a strong desire to truly understand, but the result is almost
always better working relationships, better decisions, and a better bottom line
particularly for your children.
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MOVING FROM INTIMACY TO A MORE
FORMAL RELATIONSHIP
The greatest frustration was the realization that, like it or not, I had to relate to
the children's father/mother. I had wanted him/her out of my life completely. I
never wanted to see him/her or hear his/her voice again. But when you have
children, that's not the way it works.
•

Watch your language and refer to the other parent as the child's
mother/father, this places the focus where it belongs: on the parenting role.

•

Your time with the children is just that: your own private time with the
children -- not "babysitting time" or "dead time." (Biggest complaint from
children today is a parent on the phone or watching TV.)

•

Don’t expect praise from the other parent; it's hard to come by in the early
stages of this business relationship. Look to friends and family or support
groups for support and appreciation.

•

Expect to feel strange about the new relationship at first. Control the urge
to "tell her/him off." The emotion may be there, but give it time to cool;
there may be a mismatch between your feelings and your actions. I want to
tell him/her off, but I will be courteous and businesslike.

•

Practice common courtesy:

•

Act like a guest in the other parent's home. Wait to be invited in; don 1t
wander around the house.
Give the other person privacy and help yourself to privacy. Stop
asking/answering personal questions; keep personal life to yourself..

•

•

Be detailed; don 1t assume the other parent will know when or where to pick
up or return the child, or what time school is. Give time, place, and
specifics.

(Source/Adapted from: Mom's House, Dad's House. by lsolim1 Ricci, Ph. D.)
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DO'S AND DON'TS RESPECTFUL BUSINESS
VOCABULARY
•

DON'T badmouth the other parent (or grandparents) in the children's presence or
where they might overhear you.

•

DON'T participate in your children's angry feelings about the other parent. Let
them blow off steam but don't add water to their boiler, even though at the
moment you might want to. While you can and should listen to your children vent
about the other parent it is their responsibility to take the issue to that other parent.
NOT YOURS!

•

DO encourage your children to speak about their difficulties with the other parent
to the other parent, and decline to give them advice. Suggest they speak with
someone they trust. The child may trust a teacher, counselor, etc. Children need
adults who are safe to confide in.

•

DO go directly to the other parent for information or an answer. Do not put your
child in the middle, even if he or she wants to be there. Keep your
communications direct. Huge complaint from children of all ages is to NOT make
them the go-between messenger with the other parent.

•

DON'T ask your children about the other parent's life or circumstances. Give the
other parent's motives the benefit of the doubt.

Homework:
1. Identify one communication filters that may be impeding getting your
message out
2. Select one cognitive distortion that you have to work on
3. Identify at least one of your communication "disconnects"
4. Identify one skill you've adopted to improve communication with your coparent
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UNHEALTHY WAYS IN WHICH WE DISTORT
INTERPERSONAL MESSAGES
1. All-or-nothing thinking (also called black-and-white, polarized, or
dichotomous thinking): You view a situation in only two categories instead of on a
continuum.
Example: "If I'm not a total success, I'm a failure."
2. Catastrophizing (also called fortune telling): You predict the future negatively
without considering other, more likely outcomes.
Example: "I'll be so upset; I won't be able to function at all."
3. Disqualifying or discounting the positive: You unreasonably tell
yourself that positive experience, deeds, or qualities do not count.
Example: ") did that project well, but that doesn't mean I'm competent; I just got lucky."
4. Emotional reasoning: You think something must be true because you
"feel" (actually believe) it so strongly, ignoring or discounting evidence to
the contrary.
Example: "I know I do a lot of things okay at work, but I still feel like I'm a failure."
5. Labeling: You put a fixed, global label on yourself or others without
considering that the evidence might more reasonably lead lo a less disastrous
conclusion.
Example: "I'm a loser. He's no good."
6. Magnification/minimizing: When you evaluate yourself, another person, or a
situation, you unreasonably magnify the negative and/or minimize the positive.
Example: "Getting a mediocre evaluation proves how inadequate I am. Getting high marks
doesn't mean I'm smart."
7. Mental filter (also called selective abstraction): You pay undue attention to
one negative detail instead of seeing the whole picture.
Example: "Because I got one low rating on my evaluation [which also contained
several high ratings] it means I'm doing a lousy job."

8. Mind reading: You believe you know what others are thinking, failing to consider
other, more likely possibilities.

Example: "He's thinking that I don't know the first thing about this project."
9. Overgeneralization: You make a sweeping negative conclusion that goes far beyond
the current situation.
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Example: "[Because l felt uncomfortable at the meeting] I don't have what it takes to
make friends."
10. Personalization: You believe others are behaving negatively because of you,
without considering more plausible explanations for their behavior.
Example: "The repairman was curt to me because I did something wrong."
11. Should, ought and must statements (also called imperatives): You have a
precise, fixed idea of how you or others should behave and you overestimate how
bad it is that these expectations are not met.
Example: t1lt's terrible that 1 made a mistake. I should always do my best."

12. Tunnel vision: You only see the negative aspects of a situation.
Example: "My son's teacher can't do anything right. He's critical and insensitive and
lousy at teaching."
13. Confirmation bias: Seeing and recalling only evidence that supports your
beliefs in order to devise an argument to persuade others.
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EXECUTIVE COMMITTEE MEETING
Agenda

1.

Review of Calendar
•
•
•
•
•
•

2.

Overview of month (big items)
Upcoming week (detailed items)
Review of meals
Discuss any School/Social Plans
Service Projects/Unplanned Chores
Near term holiday plans
"Evening with the Family" planning

•
•
•

Spiritual Message Assignment
Games/Entertainment Assignment
Snacks/Desert Assignment
o
No TV, no cell phones, no computer, etc.

3.

Review/Status Personal Goals

4.

Review/Status Family Goals

5.

Personal Inventory
•
•
•
•
•

Things my spouse needs to talk about
Things I need to talk about
A family issue that needs to be discussed
Things my spouse/I need additional support on
How is your burden? Your stress level?

6.

Discuss the Value the Children are Being Taught this Month

7.

Decisions to Be Made

8.

Financial Decisions/Budget to be discussed

9.

Things to Pray Over/For

10.

Comments:
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Kids First
Spring 20XX

Session
##

Kids Responses

Parents’
Answers
How did you feel when your parents
separated?

"Fine"
"Scared because I
didn't want my family to
divorce and I wanted
my family to stay
together"
"Sad to know that they're
mad"
“Worried/scared that they
were
leaving us for good or that
we'll never see them”
"Really scared when the
police came"
“Happy because you seem
more
peaceful now"
"Still not perfectly peaceful
with fighting over the
phone or in another room
while we can hear"
"Scared/pressured/confuse
d like I
was in the middle"
"Safer now b/c you're not
physically fighting, at
least"
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“I don't remember what it
was like before and this
feels like the new normal"
What do kids/teens want from their
parents?
"Don’t worry about
anything because there
isn’t anything to worry
about."
"Support. I need
something to help me
get through my
problems."
"I want love by saying ''I
1ove you”
“Their time and attention"
“To not be out to late
and to be able to sleep
knowing their parents
are safe at home”
“To be loved''
“To communicate
schedules and follow
through''
“To text and check in
sometimes"
“To make dinner for us
and eat together as a
family- To have some
routine back''
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“To not have adult
responsibilities like
cooking, worrying about
parents, money/budget,
our own safety"
"Clear, consistent
communication about
our allowance"
“To think about my feelings
and happiness and to let
me be happy with my other
parent. And not act
jea1lous about it"
“To not get punished for
something
my sibling or the other
parent did. Treat us fairly,
as individuals"
"Transition days to go more
smoothly and more
communication and
compromise"
"To listen to our
desires about the
schedule or when we
just want to talk to the
other parent”
"To understand my
age/maturity and what I
can be responsible of,
including my own
possessions"
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“Refer to use as your kids,
not "Step" Kids. We are
family and please treat us
fairly"
"Appreciate us for who we
are"
"Give us trust and
belonging''
What can kids do to feel better?
"Just don't think about it.
Go out and play."
"Cry and be sad. Feel your
feelings."
"Go in my room and play with
my stuffed animals."
“Tell my parents to calm
down"
"Stick out my tongue and
make a funny faces”
"Talk to them so much that
they forget about it."
"Talk about their days and
how school was"
"Stress ball"
"Talk to your friends or
family"
"Go somewhere else if your
parents are fighting”
"Hang out with friends; Just
talk; about anything e1se
and hang out; Talk about
problems"
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"Rest and relax; Alone in
room; Outside enjoying
private time”
"Do my favorite activities
and hobbies; Reading,
video games, music,
drawing”
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"I" MESSAGE FEELING WORDS
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HAPPY
glad
cheerful
joyful
cheerful
delighted
contented
Ecstatic
elated
excellent
fantastic
grand
great
heavenly
incredible
jolly
proud
special
splendid
super
terrific
wonderful

SATISFIED
content
pleased
fulfilled
contented
gratified
happy
agreeable
assuaged
delighted
enjoyment
fulfilled
glad
good
nice
pleasant
pleasurable
satiated

SURPRISED
amazed
astonished
flabbergasted
dumbfounded
shocked
astonished
awed
bewildered
dazed
floored
jolted
overcome
rocked
shaken
speechless
staggered
startled
stunned
stupefied
unbelievable

EXCIETED
thrilled
ecstatic
eager
alive
charmed
energized
great
intoxicated
roused
stimulated
stirred
thrilled
titillated

APPRI ECIATIVE

RELIEVED

admire
adore
apprise
cherish
esteem
grateful
prize
regard
relish
respect
revere
thankful
treasure
value

at ease
comforted
consoled
freed
helped
refreshed
rested
solaced
soothed
unburdened

CALM
peaceful
still
bland
collected
collected
composed
controlled
cool
mellow
pacified
patient
quiet
relaxed
sedated
serene

LOVED
cherished
adored
desired
esteemed
treasured
appreciated
tenderness
adored
desired
appreciated
dignified

AFFECTIONATE
loving
tender
attached
fond
cuddly
sympathetic
friendly
close
committed
devoted
enamored
endeared
fond
like
love
respected
sentimental
sincere
tenderness

wam1

"I" MESSAGE FEELING WORDS
"I feel ... when I hear those words."
"I feel...when I'm treated that way."
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ANGRY
aggravated
annoyed
bitter
bugged
chafed
crabby
cranky
displeased
enraged
frustrated
fuming
furious
hateful
hostile
indignant
inflamed
infuriated
irate
irked
livid
mad
outraged
peeved
perturbed
piqued
riled
sore
steamed
ticked off
worked up
ranked

ASHAMED
embarrassed
shamed
hurt
guilty
reprehensible
worthless
wounded
demeaned
mortified
penitent
regretting
remorseful
contrite
apologetic
sorrv

EMBARRASSED
humiliated
flustered
self-conscious
awkward
demeaned
uncomfortable
dumb
foolish
meek
red-faced
self-conscience
shy
silly
stupid
withdrawn
worthless
undignified
betrayed
crushed
injured

DISGUSTED
fed up
appalled
offended
sickened
shocked
had enough
repelled
averse
degraded
dismayed
grossed off
nauseated
noxious
offended
repelled
repulsed
revolted
rotten
sickened

FRIGHTENED
fearful
alarmed
apprehensive
anxious
scared
terrified
aghast
cautious
dread
fearful
frantic
hesitant
intimidated
shakey
spooked
startled
threatened
trepidation

ANXIOUS
apprehensive
distressed
afraid
fearful
panicky
dreading
nervous
agitated
baffled
disturbed
edgy
hassled
jittery
nervous
overwhelmed
perplexed
restless
stressed
tense
uncertain
uneasy
uptight
worried

SAD
unhappy
melancholy
sorrowful
downhearted
dejected
despondent
awful
bummed out
despair
devastated
down
gloomy
blue
depressed
miserable
pitiful
shattered
sorrowful
sorry
sullen

HURT
wounded
injured
abused
betrayed
disregarded
dishonored
ignored
abandoned
broken
humiliated
shamed
ashamed
alone
uncared for
unloved

DISTRESSED
afraid
fri1!htened
fearful
worried
alarmed
unsettled
agony
anguish
annoyed
bad
bothered
concerned
discomfort
hurt
crushed
ill at ease
injured
miserable
pained
sick
suffering
tormented
troubled
upset

PARENT
CURRICULUM
Session Five Part B

Effective Communication
with your Children’s Other Parent
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KIDS FIRST
BUSINESS-LIKE COMMUNICATION

•

Be mindful of your language and refer to the child's other parent as the mother or
father

•

Your time with the children is just that, your own private time with them and not
simply babysitting. (It is also not a time for your significant other to baby sit.)

•

Don't expect praise, acknowledgment, understanding, etc., from the other parent, any
more so than you would from a stranger, car mechanic, cable guy or department store
clerk.

•

Choose to control the urge to give her/him a "piece of your mind." Or to tell them
off. Even if the emotion is there you can choose to take the time to "cool off." Your
self-talk should look like, "I want to tell him/her off but I will be courteous and
businesslike."

•

Practice common courtesy:
o Act like a guest if you are invited into the other parents home. Don't wander
around the inside or outside of the home even if invited by your child. It is not
your house.
o Realizing the other parent's right to privacy and don't ask inappropriate,
intrusive questions. Moreover, protect your privacy rights as well and don't
answer personal questions; keep your personal life to yourself.
o Be detailed; don't assume the other parent will know when or where to pick up

and/or return the children. Give time, place and specifics.
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KIDS FIRST
DO'S AND DON'TS OF EFFECTIVE CO-PARENTING
DON’T

DO
Accept responsibility

Blame others

Have self-control and manage your (own)

Think you are responsible for or that you

emotions

can/should control the other parent.

Be objective

Be subjective

Be reasonable

Be unreasonable

Be open and see the other parents perspective

Have tunnel vision and think your way is the
only
"right" way
Focus on how the other parent is doing as a

Keep focused on your child

parent
Be flexible

Expect the other parent to be flexible while you
are not

Be willing to compromise and find middle
ground

Assume, expect, demand, and/or give
ultimatums

that you can both live with
Be open to and willing to learn new ways of

Give up

doing things and improving as a parent
Give the other parent's actions and motives the

Badmouth the other parent in your child's

benefit of the doubt

presence or anywhere that they might hear you

Encourage your children to speak about their

Participate or be drawn into your children's angry

difficulties with the other parent, to the other

feelings about the other parent. Let them blow

parent

off steam but don't add fuel to the fire.

If you must know, go directly to the other parent Ask your children about the other parent's life or
for information and/or an answer

circumstances.
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STEPS TO "I-CARE" LISTENING
(Developed by: The Grace Contrino Abrams Peace Education Foundation, Inc, Miami, FL)

Look at the
person who
is speaking.

Pay attention
to what the
person is
saying. Think
only about
that.

Listen without
interruption
until the person
is finished
talking.

Try to
understand the
other person's
point of view.

Always ask
questions if you
don’t understand.

Look at the body
language and listen
to the person’s tone
of voice for clues as
to how the person is
feeling.

Repeat back in your
own words what you
think the person
means.
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KIDS FIRST
Homework:
1. Pick out some feeling words from the handout and find out what

your kids impression of those words mean
2. Pick out a feeling word and seed if they can describe what that

emotion feels like
3. During your daily conversations take notice of differences between

male/female differences in how they perceive the same thing
4. Review the "I-Care Listening Steps" and determine your weakest

step. Work on that step with your children.
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KIDS FIRST
PARENT HANDOUTS
Session Six
RESPONSE TO CHILDREN’S NEWSLETTER
PARENTING STYLES AND EFFECTIVE DISCPLINE
Session Six Handouts

Page No.
Parent Handout 6.I

Continuum of Approaches to Parenthood....

1

Parent Handout 6.2

Effective Parenting............

2

Parent Handout 6.3

50 Phrases to Encourage your Child..........

3

Parent Handout 6.4

What is Child Abuse .....................

6

Parent Handout 6.5

Homework Assignment ..................

8
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CONTINUUM OF APPROACHES TO
PARENTHOOD
{Source/Adapted from: Positive Parenting Guide)
Stereotyped View Authoritarian/
Permissive Approach Effective Approach
of Parenthood
Traditional Approach
Styles
Approach
Usually requires
Child is allowed to
Tries to treat the child
obedience without
define the limits of
with “psychological
question.
behavior with possible equality” (treats child
advice and suggestions with respect and
from parents.
consideration.)
Nonvcrbal (Body Hands on hips;
Language)
scowling; disgusted;
sighs; pointing finger;
shaking head; derisive
laughter.

Tries to be pleasant and
conciliatory while
feeling tense, anxious,
and often angry.

Characteristics of Overbearing; inflexible; Fearful; inconsistent;
the Parent
strict; repressive;
indecisive; yielding;
uncompromising;
passive; weak.
dominating.

Eye contact: body
contact with child when
possible;
communication at same
level (both sitting,
parent kneeling with
small child.
etc.)
Approachable; respected;
reasonable; flexible;
encouraging .

Role of the Child To obey.

To control others; to
follow own wants and
instincts.

To think; to contribute; to
cooperate .

Who’s Got the
The parent
Power?
Home Atmosphere Tense; rigid;
militaristic; oppressive.
Discipline Tools Yelling: commanding,;
ordering; rewarding;
punishing; bribing;
threatening.

The child

Effect on the
Child

Obeys out of fear of
punishment; subverts
and manipulates; often
out of control when
parents aren't present;
retaliates; strikes out at
times.

Becomes self-centered
and demanding; fails to
develop consideration
of others or of needs or
the group; develops
little self-control.

Shared between the parent
and child
Relaxed; Orderly;
consistent
Incentives;
consequences; assertion
messages; negotiation;
conflict resolution;
family councils;
automatic rules and
routines established;
requests.
Develops selfdiscipline: is able to
focus on the needs of
the group.

Quality of
Parent/Child
Relationship

Fearful; distant; cold;
resentful; rigid;
insecure .

Distant; resentful; child Close; open; sharing;
may feel unloved,
respectful;
uncared-for; anxious; communicative;
manipulative
Responsible.

Chaotic; wild;
uncontrollable.
Pleading; wishing;
waiting; giving up and
doing nothing; yielding.
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EFFECTIVE PARENTING
Effective parents:
➢ Establish a routine and follow it. This reduces anxiety and tension.
➢ Encourage the child to be cooperative and have respect for the rights of others.
➢ Resist the child’s coercive demands: “I know you really want to stop at the store
now, but we will be late for school: So we will stop when…”
➢ Enforce the rules consistently. Never say: “If you do that one more time…”
➢ Don’t promise what they can’t fulfill
➢ Follow through on what they say they’ll do, whether it’s a promise or a
discipline.
➢ Give praise and encouragement for a task well done and attempted: “Good try!”
➢ Are actively involved by taking time to talk and play

Always Encourage Children! Encouragement is essential to effective parenting.
An Encouraged Child…
➢ Is more accepting

➢ Is not driven by undue
competition or need for
perfection
➢ Learns from failures
➢ Is more willing to accept ideas
from others
➢ Is more willing to try
➢
➢
➢
➢

A Discouraged Child…
➢ Rebels with intense feelings against
rules, regulations and those viewed
as authority figures.
➢ Is likely to withdraw from social
contact
➢ Blames others for his/her problems.
➢ May withdraw from social contact
➢ Will often resort to daydreaming
for reward
➢ May hold on to bitterness too long
➢ Has difficulty setting goals
➢ Tends to be selfish
➢ Has little sense of humor

Is not overly defensive
Sets realistic goals
Is not selfish
Has a sense of humor
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50 Phrases to Encourage Your Child
(Source/Adapted from Orphans at Home. By Joe White. Questar Publishers. Sisters, OR. 1988)

1. You’re SO much fun to be around!
2. You get better at that every time I see you.
3. Hung on a second while I call Sports Illustrated - they'll want
picture of this!
4. I'm going to have to brag about this. That's great!
5. That’s the best

I've ever seen!

6. That was very thoughtful of you!
7. This is a tremendous improvement!
8. Good for you!
9. You're such a joy to us!
10. I never did that well when I was your age.
11. Can I put this on the bulletin board in the office so I can see it every day?
12. You handled that beautifully!
13. That's incredible!
14. You're always teaching me something wonderful!
15. They just didn't make kids as good as you when I was growing up!
16. You're really special to me -- and getting more special every day.
17. Keep that up and you'll be the world champion some day!
18. I really enjoy being with you!
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19. What a super effort!
20. l admire you for that!
21. The person who marries you will be so lucky!
22. That’s worth a trophy ten feet high!
23. Your mom and l arc so grateful to be your parents!
24. I need to get the word to the White House about this -- the President will
want to know about it!
25. I really enjoy your smile!
26. That’s fabulous!
27. There you go! That's it!
28. You're so helpful! Thank you!
29. You're going to make it!
30. God is truly a miracle worker -- to produce a kid as great as you
from parents like us!
31. I wish I could have done it that well!
32. You are in my hall of fame!
33. I'm impressed!
34. I know worked very hard on that. Wonderful job!
35. You’re the best!
36. You sure know how to do it right. Outstanding!
37. I love to hear you laugh!
38. You're something else!
39. That's amazing! How did you do that?
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40. You take my breath away
41. You never cease to amaze me!
42. I really like that!
43. Sensational!
44. Absolutely superb!
45. I believe in you!
46. Excellent! That’s the way to do it!
47. Can I have your autograph?
48. Fantastic!
49. That makes me so happy!
50. I love you!
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WHAT IS CHILD ABUSE?
(Source/Adapted from: Attorney General)
The law defines child abuse as:
• Physical Abuse
• Physical Neglect
• Sexual Abuse
• Emotional Maltreatment

Physical Abuse
“Child abuse means a physical injury which is inflicted by other than accidental means on
a child by another person.” (Pen. Code. §11165.6.) Inflicted physical abuse most often
occurs as a result of severe corporal punishment. Physical abuse usually happens when a
frustrated or angry parent or other caregiver strikes, shakes or throws a child.
Intentional assault such as burning, biting, cutting, poking, twisting limbs or otherwise
torturing a child is also included m this category of child abuse.

Physical Neglect
Neglect is the negligent treatment or maltreatment of a child by a parent or caretaker
under circumstances indicating harm or threatened harm to the child’s health or welfare.
It includes both acts and omissions on the part of the responsible person. California law
defines two categories of neglect: severe neglect and general neglect.
Severe neglect means the negligent failure of a parent or caretaker to protect the child from
severe malnutrition or a medically diagnosed non-organic failure to thrive. It also
includes situations where the parent or caretaker willfully causes or permits the body or
health of the child to be endangered. This includes the intentional failure to provide
adequate food, clothing, shelter or medical care.

General neglect means the negligent failure of a parent or caretaker to provide
adequate food, clothing, shelter, medical care or supervision where no physical injury
to the child has occurred.

Sexual Abuse
Sexual abuse is defined as acts of sexual assault or sexual exploitation of a minor.
Sexual abuse encompasses a broad spectrum of behavior and may consist of many
acts over a long period of time (chronic molestation) or a single incident. Victims
range in age from less than one year through adolescence.
Sexual assault includes: rape, gang rape {or rape in concert), incest, sodomy, lewd or
lascivious acts with a child under 14 years of age, oral copulation, penetration of genital
or anal opening by a foreign object, and child molestation.
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Sexual exploitation includes conduct or activities related to pornography depicting minors
and promoting prostitution by minors.

Emotional Maltreatment
Emotional maltreatment consists of emotional abuse and emotional deprivation or
neglect.

Emotional Abuse
Examples of how parents inflict emotional abuse on their children include excessive
verbal assaults such as belittling, screaming, threats, blaming, sarcasm, unpredictable
responses or inconsistency, continual negative moods, constant family discord or
double-message communication.

Emotional Deprivation
Emotional deprivation has been defined as “… the deprivation suffered by children when
their parents do not provide the normal experiences producing feelings of being loved,
wanted, secure and worthy.”
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KIDS FIRST HOMEWORK ASSIGNMENT
PARENT GROUPS
Session Six

During the upcoming week, consider your own attitudes toward
your child. Are they positive or negative? Also, think about what it
means for a child to be in the presence of a person with a positive
outlook. Notice children in the community, in grocery stores and
malls. How are the children being treated by their parents? How
could the parent respond differently to bring about a more positive
response from the child? Think of an example of how to be an
effective parent. Think of another phrase to encourage a child.
Remember to write the examples down so you don't forget them.
Bring them to share at the next session.
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KIDS FIRST
PARENT HANDOUTS
Session Seven
Parenting Skills
Session Seven Handouts

Page No.
Parent Handout I.I

Logical Consequences.............................. 1

Parent Handout 1.2

Examples of Logical Consequences............ 2

Parent Handout 1.3

Time-Out......................

3

Parent Handout 1.4

Homework Assignment .....................

4
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LOGICAL CONSEQUENCES
(Source/Adapted from: A Parent's Quick to Child's Discipline.
By Rudolf Dreikurs and Loren Grey. NY: Hawthorne Books. 1970)

Definition: The natural consequences method Jets children decide what behavior is appropriate, und allows
them to experience the consequences of their decisions. This approach helps children think and make
decisions that come from within and for which they are accountable.
Principles of Natural and Logical Consequences
1. Rewards and punishment deny children
the opportunity to make their own
decisions and to be responsible for their
own behavior.
2. Natural and logical consequences
require children to be responsible for
their own behavior.
3. Natural Consequences are those which
permit children to learn from the natural
order of the physical world—for
example, that not eating is followed by
hunger.
4. Logical consequences are those which
permit children to learn from the reality
of the social order—for example,
children who do not get up on time may
be late to school and have to make up
work.
5. For consequences to be effective,
children involved must see them as
logical.
6. The purpose of using natural and logical
consequences is to motivate children to
make responsible decisions, not to force
their submission. Consequences are
effective only if you avoid having
hidden motives of winning and
controlling
7. Be both firm and kind. Firmness refers
to your follow-through behavior.
Kindness refers to the manner in which
you present the choice.
8. Talk less; act more.
9. When you do things for your children
that they can do for themselves, you are
robbing them of self-respect and
responsibility.
10. Differences between punishment and
logical consequences:
a. Punishment expresses the
power of personal authority.

Logical consequences express
the impersonal reality of the
social order.
b. Punishment is rarely related to
misbehavior. Logical
consequences are logically
related to misbehavior.
c. Punishment tells the child he
or she is bad. Logical
consequences imply no
element of moral judgment.
d. Punishment focuses on what is
past logical consequences are
concerned with present and
future behavior.
e. Punishment is associated with
threat, either open or
concealed. Logical
consequences are based on
good will, not retaliation.
f. Punishment demands
obedience. Logical
consequences permit choice.
11. Avoid fights; they indicate lack of
respect for the other person. Do not give
in: that indicates lack of respect for
yourself.
12. Steps in applying logical consequences:
a. Provide choices and accept the
child’s decision. Use a friendly
tone of voice that
communicates your good will.
b. As you follow through with a
consequence, assure children
that they may try again later.
c. If the misbehavior is repeated,
extend the time that must
elapse before the child tries
again.
13. Be patient. It will take time for natural
and logical consequences to be
effective.
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EXAMPLES OF LOGICAL CONSEQUENCES
If the child does not get up in time, he or she may be late to school and have work to
make up. Parents' response: Parents discuss their child's behavior calmly, with love
and in a matter-of-fact, friendly way without anger, warnings or threats. Misbehavior
is viewed patiently and objectively as a learning experience rather than as an affront
to authority.
To a child misbehaving at the table, a parent might say, "It's really clear to me that
we are not going to enjoy dinner. So why don't you leave the table and not come back
until you are ready to behave "
To a child with a messy room, the parent might calmly and in a warm tone explain
that the child is going to be responsible for keeping the room clean. The parent
should be very specific about what needs to be done (cleaning, vacuuming, picking
up). The next time the child's room is messy; the parent will pick up the toys, put
them in a trash bag and take them to the garage or basement. The parent should
explain, "I had to get the toys out of the way so I could vacuum. They'll have to stay
in the garage for a while." The child now doesn't have his or her toys and this is a
logical consequence of not picking up the room.
To a fourteen-year-old who has lost a hammer, "How are you going to replace my
hammer?"
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“TIME-OUT”
"Time-out" is one discipline procedure, which can be carried out consistently and
without harm to you or your child. Time-out removes the child from a situation or
environment, which is reinforcing some type of misbehavior; it gives the child an
opportunity to calm down and to think through a problem more clearly. Some
children seem unable to stop a behavior once it begins, so learning to "timethemselves-out" is one way they can develop self-control.
Procedure:
1.

Designate one or a few specific areas in the house, which are relatively
isolated, such as facing a wall or corner; in a hall; or on a chair. A child's
room should not be used as a time-out area because it's probably too
reinforcing.

2.

With a young child, choose a place where you can observe him or her
unobtrusively.

3.

Set a time limit, which should not be so long that the child forgets that he or
she is being timed-out, or so that he or she begins to feel extremely deprived
or forgotten. Two to five minutes is good with younger children; older kids
could begin with fifteen minutes.

4.

You might want to use a timer.

5.

Additional time may be "earned" by the child if he or she does not comply
with your request to go to time-out.

6.

Don't talk to the child in time-out, and don't allow him or her to talk or make
any disturbance while in time-out. This would also "earn" extra time.

7.

When time-out has been completed, ask the child to tell you what rule her or
she has broken. This ensures that the child has understood why he or she had
to be timed-out.

8.

Use your own judgment regarding when a time-out is appropriate. Time-out is
most effective in reinforcing rules and standards of behavior. If the child is
behaving dangerously or is out of control, another approach should be used so
that immediate danger is averted.

9.

Be consistent in using time-out. This is the only way that it becomes a
meaningful consequence to the child.
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KIDS FIRST HOMEWORK ASSIGNMENT
PARENT GROUPS
Session Seven
Practice the logical consequences method. Be sure to write
down what happens so you don't forget. Next week you can
give an example of a time-out or a natural consequence that you
used.
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KIDS FIRST
PERSONAL CHARACTERISTICS
Accepting
Accountable
Adventurous/Outgoing/Athletic
Balanced
Loving/Compassionate/Kind
Confident
Creative
Diplomatic/Good Manners
Drive
Empathetic
Encouraing
Faithful/Loyal
Family-Oriented
Forgiving
Generous
Good Hygiene/Neat
Good Listener
Good Morals/Values
Good Social Skills
Grateful
Happy
Has Common Sense
Has Integrity/Is Honest
Has Resolve
Independent
Inner Peace
Leader Motivated
Patient
Polite/Respectful of others
Responsible
Self-Esteem
Self-sufficient
Sense of Humor
Smart
Spiritual
Supportive
Thoughtful
Understanding
Well-Rounded
Wise

HOME ENVIRONMENT
Ability to Compromise
Accepting
Active
Boundaries/Structure
Caring Home
Communication
Consequences
Consistency Cooperative
Encouraging and Accepting of Emotions
Forgiving
Friendly
Fun Creative Home
Happy Home
Involvement
Knowledge Acquisition has a high value
Loving Home
Loyalty among family members
Morals/Values & Faith
Open Environment
Parent and child can admit when make mistake
Patience
Peaceful
Positive Home
Respectful of one another
Respectful to the other parent
Role Modeling for Children
Safe/Secure Home
Stable Home
Taking Responsibility
Team/Unity
Treat others with Dignity
Uplifting
Work ethic
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What are the signs of low self-esteem?

To help you determine if your child has low self-esteem, watch for the following
signals. They could be everyday responses to how your child relates to the world
around him/her, or they might occur only occasionally in specific situations. When
they become a repeated pattern of behavior, you need to become sensitive to the
existence of a potential problem.
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Your child avoids a task or challenge without even trying. This often signals a fear
of failure or a sense of helplessness.
She quits soon after beginning a game or a task, giving up at the first sign of
frustration.
He cheats or lies when he believes he's going to lose a game or do poorly.
He shows signs of regression, acting baby like or very silly. These types of
behavior invite teasing and name-calling from other youngsters, thus adding insult
to injury.
He becomes controlling, bossy, or inflexible as ways of hiding feelings of
inadequacy, frustration, or powerlessness.
He makes excuses ("The teacher is dumb") or downplays the importance of
events ("I don 1t really like that game anyway"), uses this kind of rationalizing to
place blame on others or external forces.
Her grades in school have declined, or he has lost interest in usual activities.
He withdraws socially, losing or having less contact with friends.
He experiences changing moods, exhibiting sadness, crying, angry outbursts,
frustration, or quietness.
She makes self-critical comments, such as "I never do anything right," "Nobody
likes me,” I’m ugly," "It's my fault," or "Everyone is smarter than I am."
He has difficulty accepting either praise or criticism.
She becomes overly concerned or sensitive about other people's opinions of him.
He seems to be strongly affected by negative peer influence, adopting attitudes
and behaviors like a disdain for school, cutting classes, acting disrespectfully,
shoplifting, or experimenting with tobacco, alcohol, or drugs.
She is either overly helpful or never helpful at home.
She may start controlling food intake and preparation, excessive or sudden dieting
and or exercise (could lead to eating disorder)
May be perfectionistic about a few too many things
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